HecnopHo je fa je no caapxajy, METOA0I0TMjA 1 3aXBaTy, OAHOCHO pe-
3y/TaTMa, 300PHMK 3aHNMJBbYMB 33 CTPYYHY, aKaAEMCKY U LLVIPY jaBHOCT,
Meavje, MoIMTNYKE aKTEPE, MOPOAMLIE MOTEHLMjATHUX MUTPAHATa 1 CTY-
JeHTCKy nonynauunjy. KoHuenuujckn je [odpo opraHn30BaH M YKibydyje
NHTEPANCLUMMINHAPHW/MYNTUANCLUUNIMHAPHW NMPUCTYN TEMU.

Mpog. gp MupjaHa 6oduh

OCKM LLTO je 3Ha4ajaH no ToMe LLITO ce daBM MOMyaLjoM KOja je Mpuny-
HO PeTKO NMPeAMET UCTPaXMBarba Y CTYAMjaMa O MUTPaLMjaMa, BaKHOCT
0BOT 300pHMKa Ce oreAa 1y TOMe LWTO je, 6ap Mpema MOoj M Ca3HakbKUMa,
jenaH oa npeux y Cpdujn koju ce 6aBn MMUTPAHTCKOM MOMYAaLIMjOM Mo-
peKJIoM BaH NpocTopa duBLLe Jyrocaasuje. Mopea AoNPUHOCa HayYHM
Ca3HarbMMA Ha NoJby MefyHapoaHMX Murpauuja, npojekat IS-MIGalN n
0Baj 300PHNK MOTY MOCAYXNUTA 1 Kao A0dap METOAO/IOLIKIA NPeAIoKaK
3a Oyayhe ctyavje o murpaumjamay Cpdujn n pervoHy. KoHuenumja nc-
TPaX1Batba BEOMa 100PO 0/1pakaBa CaBpeMeHy CTBAPHOCT CPICKOr Apy-
LITBA, Y KOjeM HeieXXMMO BMCOK HMBO eMUIpaLivja, aan ce, Mo NpBuM NyTY
HOBWjOj NCTOPWjM, HA3MPE M 3HAY3jaH MPUINB MMUIPAHATA M3 3€Masba BaH
ouBLue Jyrocnasuje. OBaj 300pHMK Ou, jegHor AaHa y dyayAHoCTY, Morao
NPeACTaB/baTv BaXKaH AOKYMEHT KOjv CBeA0YM O MCKYCTBMMA MrpaHaTay
npBoj da3n TpaHchopmaLmje Cpduje y 3eMiby AECTUHALM]Y 38 UMUTPAHTE.

/Ip Oirber ObyhuHa

380PHMK je y MOTAYHOCTM MCMYHUO OCHOBHM Hay4YHW /b CNPOBEeAEeHOr
NCTPaXMNBakba, Tj. oMoryhino Beoma [00ap yBW Y KapakTePUCTUKE, MU-
L/beHba 1 CTaBOBE MefhyHapOAHWX CTyAeHaTa M (TPaHC)HALIMOHAMHNX
KOHTeKCTa Koju nx odaukyjy. NocebHa BpujeaHOCT 300pHKKa ce oreaa
y KOMOMHOBakHbY MOT/1aB/ba 3aCHOBaHMX Ha onNpodaHnm dbakToprmMa u
HOBWjM KOHLIEMTYaIHO-TEOPUjCKMM anaTnMa. MICTOBPEMEHO, pe3y/iTath
MPUMMjeHEeHNX acneKaTa NCTPaXBakba, Koju cy y oapefeHom dpojy no-
r/1aB/ba MPETOYEHN 1y MPEMNOPYKE, MOTY Aa MOC/YXKe Kao BpUjeiHe cmjep-
HuWLe 3a yHanpeherbe nocTojehnx 1 Kpenparbe HOBMX jaBHNX MOANTHKA
YCMjePEHMX Ka MPUBJIaYeHby CTPAHWUX CTyAEeHaTa, MOBPATKY CBPLUEHNX
nomahnx cTyaeHaTa, 0AHOCHO MOBOJbHMjEM MO3NLIMOHMPatby Pernydavke
Cpduje y KoHTecTy rodasHMX akafeMCKMUX 1 MPOdEeCNOHATHNX TOKOBA.

lpog. gp Aanubop Casuh

www.idn.org.rs
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UHCTUTYT

OPYWTBEHUX HAYKA

VIHCTUTYT O HaLWIOHaHor 3Havaja
[ ]

3a Peny6nuky Cpbujy

MEBYHAPOOHE
CTYOEHTCKE
MU PALLUJE
N UOEHTUTETH

YpeaoHuuu
BecHa Jlykuh
BnapaH Buguukm

Eavmumija WUcTpaxuBamwa

PafoBy y OBOM TEMATCKOM 300PHMKY Cy da3npaHn
Ha MOZAaLMMA 13 TeOPUjCKM 3aCHOBAHOT eMMMpWj-
CKOT UCTPaXMnBakba O MOBE3aHOCTN MeflyHapoaHe
MUTpaLVvje CTyAeHaTa U OEeHTUTEeTa, CNpOoBeaeHOor
y OKBMPY MNpojekTa ,,International student migra-
tion in the Serbian context and (re)construction of
identity: Main issues and inputs for policy making” —
IS-MIGalIN, drHaHcnpaHor o cTpaHe PoHa 33 Hayky
Penydnuke Cpduje, a noa pyKoBOACTBOM MHCTUTYTA
JAPYLITBEHNX HAyKa. LIk je 1o ga ce 13 BuLle nep-
CMEeKTMBA OCBET/IM Ha KOj HaYMH MCKYCTBO MefyHa-
pofHe murpaumvje ytmye Ha (Mpe)odIMKoBatbe pa-
3/IMYNTIX aCreKaTa MAEHTUTeTa KOoA CTYAeHaTa, Kako
OHNX 13 Cpduje, Tako 1 CTyAeHaTa M3 MHOCTPAHCTBA Y
Cpoujn. IHTEpAMCUMNIMHAPHM MPUCTY Ce Orneaao
Ny XeTEPOreHNM HayYHNUM NPOGUIMMA ayTOPa, KOjU
npunaaajy pasnnynTM HayYHUM OUCLIMTIIMHAMA U
MHCTUTYLMjAMaA.

OBNM M3aHeM Yy OKBMPY eanLuje cTpaxkmBarba
NH HacTas/ba 4a NoAp»KaBa pa3Boj 1 CrpoBoherbe
TEOPUJCKN YyTEMETBEHNX EMMMPUJCKNX NCTPAXKMBA-
Hba M [1a MPaTN CaBpPeEMEHe TPeHOOBEe y ApYLITBe-
HIUM Haykama. Hagorpahyjyhn HOBMM TEXHNYKMM
NHCTPYMEHTMMA M HayYHUM MEeTOA0JI0rMjaMa Ayro-
roAMLLHE MCKYCTBO Y KOHLIEMNTYa11M3aLmji 1 CPOBO-
Retby Kako KBAaHTUTATMBHMNX TAKO 1 KBAIUTATUBHMX
NCTPaXBakba, A40OMjeHM NoAaLn He CToje CaMo Y
LieHTpY OBOT 300PHKKa, Beh NpeacTaB/bajy 1 BaXaH
jaBHO [JOCTYMNaH pecypc 3a [1a/ba UCTPaXKMBatba M 33
Kpenparbe nperopyka y okB1pY oaroBapajyhux jas-
HIX NONINTKKA.


http://www.idn.org.rs

EANLUNIA NCTPAXMBAHA

MEBYHAPOOHE CTYAEHTCKE
MUTPAUMIE U MOAEHTUTETU



EAVLIMIA

McTpaxneara

YPEAHVLA EANLINIE

Ap WpeHa Puctuh

V3ABAY
MHCTUTYT APYLUTBEHNX HAYKa

Beorpag, 2025.

3AV3LOABAYA

Op fopax bawwuh

PELIEH3EHTW
Mpod. ap MupjaHa boduh
MNpod. ap Aanndop Casuh
Ap OrtbeH OdyhuHa

ISBN 978-86-7093-282-1
https://doi.org/10.56461/ZR_2025.ISMI


https://doi.org/10.56461/ZR_2025.ISMI

MEBYHAPOOHE
CTYAEHTCKE
MW PALLUIE

N NOEHTUTETU

YpenHnum
BecHa Jlykuh

BnagaH Buanukm



Krbmra je pesynTaTt npojekTa “International student migration in the Serbian context
and (re)construction of identity: Main issues and inputs for policy making” (IS-MIGalN),
Kojn durHaHcnpa PoHA 3a Hayky Penydnnke Cpduje y okBupy nporpama ,MAEHTUTE-
TWN" — 5poj npojekTa 1434.



Caap>kaj

NPEOATOBOP

BecHa Jlykuh, BnagaH Bugnukm
YBO/,

CHe>kaHa CTojwWwuH
METO0O/TOLWKE KAPAKTEPNCTUKE NMCTPAXKMNBAHA

HeHa Bacojesuh
YTUUAJ OAKTOPA NMPUTUCKA N MPUBJTIAYEHA HA O4ABNP
AECTMHAUMIE MEBYHAPOOHWX CTYAEHATA: KOHTEKCT CPBMJE

Mwunuua Beckosuh AHfjenkosuh
KOMIMOHEHTE HAUMOHAJTHOTI MAEHTUTETA MEBYHAPOOHWMX
CTYAEHATA 'Y CPBEMNJN

JeneHa MNpepojesunh Oecnuh
COUNO-KYNTYPHA NMOBE3AHOCT: NCKYCTBA MEBYHAPOAHWNX
CTYOAEHATA Y CPEVJN N CTYOEHATA N3 CPEMNJE Y MHOCTPAHCTBY

BnapaH Buguuku

MEBYHAPOOHW CTYOEHTU M3MERY OBA TPXXULUTA PALA:
MPO®ECMOHAHN MOAEHTUTET, YCZ10BUM PALOA N NMNAHNPAHE
KAPWJEPE

JacHa MeTtpuh
MPOMEHA NMPOCTOPHOI MOAEHTUTETA KPO3 MEBRYHAPOOHE
CTYOEHTCKE MUTPALUMIE

BecHa Jlykuh
TN HNCU NCTA” — UCKYCTBA COUNMO-KYNITYPHE AOANTALUMJIE
MEBYHAPOOHMX CTYLOEHATA

BUOIrPA®UNIE AYTOPA

11

19

41

61

79

95

113

131

147



BECHA JIYKUTR

MHCTUTYT OpYLITBEHUX HayKa, Beorpag



https://doi.org/10.56461/ZR_2025.1SMI.07

» TN HUCU UCTA” - UCKYCTBA COLLMO-KYNITYPHE
AOANTAUMNIE MEBYHAPOOHUX CTYAEHATA

MefyHapoaHu cTyaeHTM ce Cyo4aBajy ca SpOjHMM COLMO-KYNTYPHIM 1 aKaaeMCKNM
1N33a30BMMa Yy 3eMJb Y KOjOj CTyAMPajy. Paa ce daBm yTu1LajeM NCKYCTBa CTyanpa-
Hba Y MHOCTPAHCTBY Ha NMPOMEHEe Pas3INYNTIX acnekaTa XnsoTa MmeflyHapoaHmx
ctyneHata. Ocnarba ce Ha pe3yaTaTe NpukynsbeHe y ckaony IS-MIGalN npojekTa,
KaKO MyTem KBAHTUTATUBHMX, TAKO 1 MyTEM KBA/IMTITUBHMX MeToAa. Lin/b nctpa-
XKMNBakba je MCNMTMBaHbe CTAaBOBA M MCKYCTaBa MeflyHapoAHWX CTyAeHaTa o Tome
[1a /11 je 1 KOSIMKO MUTPALIMOHO NCKYCTBO YTNLAN0 Ha (Pe)KOHCTPYKLM]y concTBe-
HOT 1 COLMO-KYNTYPHOT NAEHTUTETA, KPO3 HoMXOBY CySjeKTUBHY nepLenunjy. 3a
aHanM3y nojataka kopuwheHe cy 4eCKpUNTMBHA CTAaTUCTMYKA aHaM3a, Kao 1
TemaTcka aHanamsa nytem MAXQDA 2024 nporpama. VIckyCTBa NPOMeHa A0XMN-
B/bEHMX TOKOM CTYAMPaba Y MHOCTPAHCTBY NPWKA3aHa Cy M3 NepCnekTrBe me-
RAyHapoaHux ctyaeHata y Cpdujm n ctyaeHata n3 Cpduje Koju cy cTyampanv nan
1 fasbe CTYAMPAjY Y MHOCTPAHCTBY. Pe3ynTaTh MOKa3yjy Aa NOCTOje KOMMIEKCHA
1N Pa3HOJINKA MCKYCTBA TpaHCchopMaLmWje y pasIMunTM acnekTMa JMYHOCTM 1
XnBoTa meflyHapoAHWX CTyAeHaTa, TOKOM NpoLleca aaanTauuvje y akaaemcke u
COUMO-KYITYpPHE OKBMPE APYLUTBA M APXX3BE Y KOjoj CTYAMPajy. 3aK/by4ak Koju
ce Hamehe jecTe na meflyHapoAHW CTYAEHTM NPEno3Hajy KOJMKO Cy Ce U Ha Koju
HaYMH NPOMEHWNAN yCea NHTEPAKLMj3 C3 HOBOM CPeANHOM, @ T€ MPOMEHE Yr1aB-
HOM NPWXBATajy 1 OLEHbYjY X K30 MO3UTUBHE 1N KOPUCHE.

Kiby4He pequ: aganTaunja, naeHTuTeT, meflyHapodHu CTYAeHTN, MUrpaLnje, npo-
MeHe

Kpo3 nutepaTypy ce yo4aBa A3 MefyHapoaHW CTYAEHTW Npunaaajy rpynm
.Sojournera”’ — ocoda Koje npuBpeMeHo (orpaHndyeH BpemMeHckn neproa) Sopasu
y MHOCTPAHCTBY ca cneundmrdyHom cepxom (Ward & Kenedi, 1993; Schwartz, Unger,
Zamboanga & Szapocznik, 2010). ,Sojourning”, kao peHomeH nprepemeHor dopa-
BMLUTA NOjeaMHLA Y APYLITBY KOje ce y norjeay KynType (3ajegHNYKnX BpeaHOCTH,
yBeperba M HOPMIM) Pa3JIMKYje 0, OHOT Y HeroBOj 3€MJbM MOPEKJIA, MOCTA0 je cBe
N3paxxeHnjn nocnegrmnx geuenunja (Gu, Schweisfurth & Day, 2010).

MefyHapoaHu CTyAeHTW, jeHa o4 NOTKaTeropuja ,sojournerd’, Npoaase Kpos
npouece npunarofasarka (eHrn. adjustment) 1 MHTEPKYATYpasHe afanTaluje y HOBO
OPYLITBEHO OKpyXerbe. MHTepKyATYypasiHa aaanTalnja NoapasymMmesa NpoMeHe y
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oceharbliMa, CTaBOBMMaA M NMoHalary (Yang, Noels & Saumure, 2006). AHaIN30M
pesieBaHTHe NnTepaType bujepBrau3oHek 1 Bansyc 3ak/by4nam cy Aa ce Tepmu-
HW npunarohasarbe 1 aganTaumja Hajuyewhe KOpMCTE HAN3MEHMYHO, HAPOYNTO Y
P3aAoBMMa KOjU Y CPeANLLTY NaXkse MMajy nonynaunjy meflyHapoaHux cTyaeHaTa
(Bierwiaczonek & Waldzus, 2016). Minak, nMa 1 ayTopa Koju cMaTpajy 43 je aaan-
Tauwja NpoLec Cyo4aBakba Ca MHTEPKYATYPASIHOM TpaH3uLMjoM, a Npuiarohasa-
Ho€ Pe3y/ITaT OBOr NpoLeca, an odPHYTO; KA0 M OHMX ayTopa KOju CMAaTpajy Aa ce
noA npwnarofaBarbem NoApa3yMeBajy Makbe NpoMeHe, a noj aganTtaunjom sehe
(Bierwiaczonek & Waldzus, 2016). lNpema BepnjeBom Mmoaesy akynTypaLmje, nos
aKyNTypaLmjom’ ce NoAapasymeBsa NpoLec NCUXOIOWKNX U KYATYPHMUX MPOMEHa [0
KOjMX [,0/133M HAKOH MHTEPKYATYPASIHOT KOHTAKTa, AOK je afanTaLmja ncxon Kom-
NJIEKCHMX MpoLeca CTBapatba HOBMX M 33[1p>XKaBarba CTapuX Be3a y norseny Kys-
Typa ApyLUTaBa nopekna n oapeanwta (Berry, 1997). Minak, HeK1 ayTopu y CBOjUM
PaLoBMMA 13jeHaYaBajy akyATypaLnjy ca aaanTaLmjom Uan ca TpaHchopMaLnjom
naenTnteTa (Chirkov, 2009).

CMaTpa ce Aa je aganTaumja MUrpaHaTa NpBM KOPAK Ka MHTErpauunju 1 Kao
TakBa Hajuyewhe jeaHOoCMeEpaH NpoLEeC, 3a Pa3IMKY O MHTerpalmje Koja je ABocme-
paH npouec (Jlykuh, 2018; Cormos, 2022). YnNpaBo je nHTerpaumja, npema bepunjy
(2006), jeaHa of YeTMpm CcTpaTtervje akyntypaunje?® (acMmunnaumja, MHTerpaumja,
cenapaumja 1 MapriHannsaumja), Npu Yemy ce U3aBajajy M YeTupu KaTeropuje
MWUrpaHaTa yKJby4YeHe y Taj npouec: 4o0OpOBO/bHN MMUIPaHTK, nldernuue, Tpa-
KMOLM a3nna U NpuBpeMeHn murpaHTtu (sojourneri) (Berry, 2006; Berry, Phinney,
Sam &Vedder, 2006). Y ogHoCy Ha NpBOONTHA TyMaderba Nojma akyaTypaumje, of
apyre nosnoBuHe 20. Beka akyaTypaLmja ce NOCMaTpa Yy LWMPEM CMUCITY OAAHOCHO
Kao npouec nHtepakumje mefy kyntypama (Akhtariyeva, Ibragimova & Tarasova,
2019). Hamme, akynTtypaumja ce Hajuewhe gedurHnle Kao MHTepakLnja namehy
OZIP>KaBakba KYNTYpe: Xesbe ,sojournerd’ [a OLpXe CBOj KYNTYPHU naeHTUTeT dop-
MWPaH y APYLITBY 3eMJ/be NMOPEKIIA Ca jeJIHe, N Xesbe [la Ce MHMLMPA KOHTAKT ca
4Y1aHOBMMaA APYLITBA OAPEAMLLITA M aKTUBHO Y4eCTBYje Yy HOBOM APYLUTBY Ca Apyre
cTpaHe (Hofhuis, Hanke & Rutten, 2019). PazmaTpajyhn ABe OCHOBHE AMMEH3U-
je akynTypaunje: ogHOC NpemMa Ky/aTypu 3eM/be NMOopeKsa M OAHOC NPema KyaTy-
pyV 3eMsbe ofpeaniTa (KoHTakTa), Bapa v PaHa eyba TOKOM MHTEPKYATYpasiHe
TpaH3uMLUnje pasnnKyjy NCUXoNoLWKyY (EMOTUBHY) 1N COLMO-KYNTYPHY (bnxeBropas-
HY) aganTaunjy, namehy kKojux je ytepheHa no3mntneHa kopenaunja (Ward & Rana-
Deuba, 1999). BpojHa MHOCTPaHa NCTPaXXMBakba, HAPOYMTO Nonynaunje mefyHa-
POAHMX CTYAEHAaTa, YKa3yjy Aa N3/I0XKEHOCT APYraymjoj KyATypu MoOXKe NMMaTKh Kako
NO3VTMBHE TAKO M HeraTMBHE acnekTe, Y 3aBMCHOCTM Of CTerneHa aganTalmje Ha

! [TocmaTpa ce Kpo3 CTaBOBe, BEPOBaHba, BPeAHOCTU U MAEHTUTETE MUTPAHATa.
2 OfHOCe Ce Ha KOHLEeNTYyaNn3aumjy naeHTUTeTa 3emM/be Nopeka 1 3embe ,D,OMahl/lHa.
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HOBO KY/ATYPHO M APYLITBEHO oKpyXerbe (Berry, Kim, Minde & Mok, 1987; Zhou,
Jindal-Snape & Topping, 2008). Cneundun4HocT MefyHapoaHWX CTYAEeHATa, V OA-
HOCY Ha Apyre rpyne CTaHOBHMLUTBA y NpoLecy aganTtaumje, jecte NocTojarbe 1
akafeMcKke aganTaumje Kojy nojeanHM ayTopu, Nnopej ABe NpeTxo4HO HaBedeHe
nepcnekTMae ajgantaumje, nocedHo nsagajajy (Zhou & Todman, 2009; Jindal-Snape
& Ingram, 2013). OTyaa ce Ha NpuMepy MeflyHapoaHMX AOKTOpaHaAa HaBoaM [Aa
OHW NPOa3e KPOo3 TPOCTPYKY XMBOTHY TPaH3MLMjy, KOja 0OyXBaTa Npecesberbe y
HOBY 3eMJby, NpeJsia3ak y HOBM 0OPA30BHM CUCTEM Ca APYravymjum O4YeKnNBarbMMa,
1 APYradnjn HMBO akagemMmckumx ctyanja (Jindal-Snape & Ingram, 2013). Y3 oBe npo-
MeHe Be3yje ce oapeheHn nepmno MMYHOr pa3Boja 1 aaanTauuje Ha ApyLTBO nNpu-
jema. TokoM npolieca afianTaLmje Ha HOB BPEIHOCHW CUCTEM W KYATYPHE HOpMe,
MefyHapoAHW CTYAEHTM HaNyLITajy YCTa/beHe HOPME M O4YeKMBarba 1 TUME CBOjY
30HY KOM®dOPa, A0XMB/baBajyhin concTBeHe NpoMeHe y HOBOM okpyxerby (Me-
Tpuh & Jlyknh, 2023). To je HApPOYMTO 1M3a30BHO TOKOM MpPBE roANHE CTYAMPaHsA
N XNBOTA Y MHOCTPAHCTBY, Kaaa ce narpalyjy HoBe Be3e ca ApyrnMm CTYOEHTUMA,
HACTaBHWLMMA 1 OPYTMM Y1aHOBMMA APYLUTBA Y 3€MJ/bM CTYAMPAtbA.

AyTopu NrwatoBuh n CtaHojesuh (2022) ykasyjy Ha pesieBaHTHOCT nep-
CNeKTMBEe XMBOTHOT TOKA 3a NpoyvaBatbe AemMorpadckmnx deHomeHa, mefly Ko-
jMa cy n Murpaunje Kao jeHa o4 TpUjy OCHOBHMX AeMOrpadCknx KOMMOHEHAaTa
(Ignjatovic¢ & Stanojevi¢, 2022). Y Be3u € TUM, CTYAEHTW Ce MOry NOCMAaTPaTh Kao
MNaan sbyaun, y Gasn X1MBOTHE TpaH3nLMje namehly AeTurCTBA M oapacaor 4oda,
Kaaa ce HakKoH 04J1acka U3 POAMTEs/bCKOT [OMA CYy04aBajy ca HOBUM CMTyallMjama
N NCKYCTBMMA. MeflyTUM, N XXMBOTHW TOK CTYAEHTA, TakofNe, Mma cBoje dase, Koje
odyxBaTajy nepuoj npe ynuca cTyamja, TOKOM CTyAMparba, M Mo cTulamby Annsio-
Me. TOKOM CTyAnparba y MHOCTPAHCTBY Npoueck npunarofjaBarba 1 agantaunje y
HOBO APYLUTBEHO OKPYXeHse 0[BMjajy ce y Apyroj ¢pa3m Tor Toka.

BpojHN NCTpaXmnBadm HarlalWwaBajy A4d pasnmunTe ¢ase n NpomMeHe, Koje
npaTe MUIrPALMOHN NPOLIEC 1 Ca MM HEeM30CTaBHO NMOBEe3aH Npolec aganTtauuje
MefyHapoAHMX CTYAEeHaTa y HOBO M Apyradnje oOpa3oBHO OKPYXKere, KYJITypy U
OPYLITBO, BoAe Ka n3rpafmsarby M MpoMeHaMa MaeHTUTeTa nojeamHaLa y ckaiony
OpYyLITBEHOr okpyxXersa (Zhou et al., 2008; Gu et al., 2010; Markov & Periklieva,
2023). YnpaBo je pa3Bujarbe koxepeHTHor ocehaja jacTBa 1 naeHTUTETa jeaaH
O/1 K/byYHWMX Pa3BOjHMX LUM/bEBA Y afosiecLeHumjn u maafjem oapaciom y3pacTy
(Erikson, 1968). Pa3in4ymnTa UCTPaKnBarba CNPOBELEHa Y NPeTXoAHO0j AeLeH M ju
odorahyjy Halle 3Harbe, He CaMO O TOMe KakKo M1 Y KOjoj MepW UCKYCTBO CTYAMPa-
Hba Y MHOCTPAHCTBY YyTMYe Ha pa3Boj NAaeHTUTETa, Beh 1 Koju cy TO U Kako Aenyjy
nokpeTtaun (eHrn. fascilitators) NpoMeHa NOEHTUTETA, KOjU MOMaXy CTYAEHTMMA
na npeBasnfly npenpeke ToKOM npoueca npuaarofjaBatba HOBOM aKalEMCKOM 1
COLMO-KYNTYPHOM ApYLUTBEHOM OKpyXery (Severino, Messina & Liorent, 2014;
Ng, Haslam, A., Haslam, C. & Cruwys, 2018).
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MNpema TeMesbHUM NOCTaBKama CoLMjafHO-KOTHNTUBHE Teopuje, MPBOOUTHO
Ha3BaHe TeOPMjOM COLIMja/THOT YUeHba, KOja Ce MHTepecyje 3a NPOoLece yYerba YHY-
Tap KOHKPETHOT APYLUTBEHOI OKPYXXeHba K/bY4YHa je MHTepakLunja namehy nnyHmnx,
SMXEBNOPASTHUX U COLMjaTHUX PAKTOPa OAHOCHO 0COOe, MOHALLaHa M OKPYXKeHba
(Bandura, 2002; Schunk & DiBenedetto, 2023). OcHoBHa NOCTaBKa je A3 YHYTap
KOHKPETHOT APYLUTBEHOT KOHTEKCTA NOojeAnHLM CTYNajy Y MHTEPaKLMjy Ca CBOjUM
OKPYXEHEM 1 jefiHN Ca APYT1Ma, MPK Yemy Ce yderbe NyTem olax3drbd BUAN Kao
rNaBHW HAYNH CA3HABarba M APYLUITBEHOM 0O/IMKOBaMbA NojeanHLa.

C 0631pOM Ha cBe HaBeAeHO, MOACTAKHYTM KOHLENTOM MHTEPKYITYpanHe
afanTauuje Koja noapasymesa npomeHe y oceharblma, CTaBoBMMA M NMOHALLAHY,
y OBOM MPWJIOTY CE, U3 COLMO-KYITYPHE MepCrneKkTnsee, NCnnTyje yTnuaj nckycrsa
CTYAMParba Y MHOCTPAHCTBY HA MPOMEHE Y Pa3INYNTMM aCNeKTMMA JIMYHOT XNBOTA
MefyHapoAHWX CTYAeHATa, KpO3 HX0BY CydjeKTUBHY nepuenunjy. Noctas/beHa
cy cneneha ncTpaxmBayka NUTaba:

e J1a I AVHAMUYHO 1N KOMMIEKCHO UCKYCTBO CTYANPakba Y MHOCTPAHCTBY
yTrye Ha MpOMeHe Yy XMBOTHUMa MeflyHapoaHNX CTYAEHTa, 1 aKo yTu4e,
Ha Koje AMMEH3Mje Pas3NINYNTNX MOEHTUTETA Ce OBE NMPOMeHe OHOCe?

e LlTa Ham mnckycTBa MeflyHapoAHUX CTyAeHaTa OTKPMBAjy O MPOMEHamMa
V FbMXOBKMM XMBOTMMA KOje CY 3ana3niv HaKoH CTyAMpatba Y MHOCTPAaH-
CTBY M KaKaB je Hb1X0B 04HOC NPEMA TUM NMpoOMeHama?

Pap je yTemesbeH Ha pe3yaTaTMma NPUKYM/bEHMM TOKOM peanmsauunje IS-
MIGalN npojekTa, y CK/I0MY KOjer cy NpUMeHeHe 1 KBAHTUTATUBHE M KBaIMTATMB-
He MeTo/e MCTPaXKMBarba, YMja MPUMEH] je AeTa/bHO 0djallirbeHa Yy Nor1assby O
MEeTOZ0JI0WKMM HanoMeHama. OBaj NpWJIor je ycMepeH Ha nogaTtke AoduvjeHe no-
CpPeACTBOM e/1IeKTPOHCKOT YMUTHWKA, asl 1 Ca3Harba fodnjeHa nyTem Gokycrpyn-
HMX M HayYHMX Pa3roBOPa, Ca LM/bEM [1a Ce NCMNTA A /TN M KaKaB yTULAj NMajy
NCKYCTBA KOja Cy CTeYeHa TOKOM CTyaMpatba BaH rpaHmMLa CBOje 3eM/be Nopeksia
Ha MpoMeHe y CxBaTarby cede 1 Apyrnx.

MoA yTnuajeM pasindnTuX oKpyKera MeflyHapoaHn CTYaeHTM Cy npeameT
NpPOMeHa, ann cy ycsea TpaHCchOPMaTMBHOT NoTeHUnjana MmeflyHapoaHOr BUCOKOT
00pa3oBarba NCTOBPEMEHO M HOCUOLIM NMPOMEHA, Kako Y COMCTBEHUM XNBOTU-
Ma, Tako 1y ApywTBy. TMe JONPUHOCE HACTaHKY TPAHCHALWMOHANHMX ApyLUTBe-
HUX npocTopa (Schroer & Schweppe, 2011; Clifford & Montgomery, 2015; Wang,
Hanley, Kwak et al., 2024). Mnak, ayTopn NCTUYY [a CYy YNPKOC HbMXOBOM 3HaYajy,
c 063MpOM Ha SPOjHOCT, MeERYHAPOAHW CTYAEHTM HE,OBO/bHO NMPOyYaBaHa NoTKa-
Teropuja modunHor ctaHosHMWTBA (Findlay, 2011). Mu ducmo gogann Aa je oBa
rpyna CTaHOBHMULLTBA 1 NOpe] HUXOBOr ApYLUTBEHOr 3Ha4aja HeJoBO/bHO MUCTPa-
XeHa ny KoHTeKkcTy Cpouje.
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PE3YJITATHU

AHasIM3a 0AroBOPA Ha NUTakbe Koje yKalyje Ha Be3y namehy ctyanparsa y
NHOCTPAHCTBY M COMCTBEHMX NpoMeHa: ,Koju o noHyfeHnx oaroBopa Bac Hajoosbe
onncyje?” nokasyje na sehurHa ncnnutanuka (81,3%) cMaTpa 43 UX je CTyanparbe y
NHOCTPAHCTBY NPOMEHMSI0. [OTOBO NOJIOBNHA UCMNTaHKKA (49,5%) Kaxke Aa ux je
CTyOMparbe Y MHOCTPAHCTBY jako MPOMEHWSI0, @ HajMaHbe je OHMX KOju CMaTpajy Aa
NX je CTyAMparHse Y MHOCTPAHCTBY BPJIO MaJ1o MPOMEHMN0 (rpadrkoH 1).
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B CTyAeHTM M3 MHocTpaHcTBa  MCTyaeHTn n3 Cpduje  MYKyNHO

padmkoH 1. ,Koju oa noHyheHnx ogroBopa Bac Hajdosbe onuncyje?” — CydjekTBHa NPOLieHa yTuLiaja
CTYAMPatba Yy MHOCTPAHCTBY Ha SIM4He NpomeHe (%)

MocmMaTpaHo NpemMa 3eM/bi NopekKsIa CTYAeHaTa, 3a ode rpyne NCNMTaHnka
HEeMa pasfvKe, Te KoJ roTOBO MOJIOBMHE NMPeOoB/1afaBa CTaB A3 MX je CTyAMPaHse
V MHOCTPAHCTBY jako NpoMeHmo. Mnak, npumeTHo je aa sehu yaeo ctyaeHaTa s
nHocTpaHcTea y Cpdunjn y oaHocy Ha cTyaeHTe n3 Cpduje Koju cTyampajy BaH 3e-
MJbe CMATPa Aa UX je CTYAMPaHE Y MHOCTPAHCTBY BPJ1I0 Mas1o MPOMEHWIIO, NN NX
je caMmo AeNIMMNYHO NpomMeHnno (rpadurkoH 1).

Monasehu og npoueca npunarofaBarba U MHTEPKYATYpasHe aganTaunje, uc-
MUTUBAHW Cy CTAaBOBM O YTULAjy CTYANPAHba Y MHOCTPAHCTBY Ha meflyHapoaHe cTy-
[eHTe, Kpo3 NpoMeHe Yy HaBMKaMa Y MCXPaHM 1N HAYMHY 0dnadersa, O4HOCY Npema
OPYrM KYyATYPama, MPOMEHM MULLIJbEHA O 3eMJbM NMOPEKIA, OAHOCY NMPema Kapuje-
pW KOjy >Xene Aa CTBapajy, 0AHOCY NpemMa NopoanLUM U MPUjaTe/bMMA, AN U HAYMHY
nposoferba c/1odoAHOr BpeMeHa 1 HaYMHY XXMBOTA Koju Xese aa Boge. OBe KoMMo-
HeHTe cpoAaHe cy SNXeBMOPANHNM N KOTHUTUBHUM CTaBKaMa MHAEeKCa akyaTypaumje
npema UCTpaxuBarMma aytopa — Bopa v PaHa [lyda (Ward & Rana-Deuba, 1999).
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AKO aHa/IN3MPAMO Ha Koje ce KOMMOHEHTE Pa3/INYNTNX UOEeHTUTETa OBE Npo-
MeHe oAHOoCe, BMAK Ce Aa ce HajBehn yaeo NCNMTAHMKA M3jaCcHNO [a Ce Y HbMXOBUM
KMBOTMMA Y MOTNYHOCTM MPOMEHNO OLHOC NPemMa pyrim KyJaTypama, Kapujepu
N HaYMHY XMBOTA KOjW XeJe Ja Boge. Te NpoOMeHe Cy BUAJbMBMje Ko CTyAeHaTa
nopexkaom 13 Cpdunje (rpadpmkoH 2).
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IpadumKoH 2. ,LLITa ce ny Kojoj Mepu, Npema Ballem MyLLSberbY, MPOMEHWIO0 Y Ballem XMBOTY of
0A/13CKa Y MHOCTPAHCTBO A0 AaHAC?” (%)

Kako dnucmo dosbe paszymenn oBe pesysTaTe, HaKOH aHann3e oArosopa 1c-
NMUTaHMKa, MCKYCTBA NPOMeHe TOKOM CTyAMPakba NprKasaHa cy Kpo3 peyn mehy-
HapoAHWX CTyAeHaTa. Y cnpoBeaeHoj aHannsn nytem MAXQDA 2024 nporpamay
OKBWPY KaTeropuje ,MCKyCTBO MUrpaLnje” noTkaTeropmja ,youeHe NpoMeHe ycnen
Murpaunje” duna je 3actynsbeHa 40 nyta. Of Tora je 13 nyTa 3adesiexxeHa TOKOM
DOKYCrpyMHMX Pa3roBopa, a 27 nyTa TOKOM Hay4YHMX pa3roBopa.

CNNYHO HaNasMma Apyrix ayTopa, Kao wro cy My n capagHuum n Kopmoc (Gu
et al., 2010; Cormos, 2022), mefly 3anaxeHnmM NpoMeHama UCINTaHWLW HaBOAE
OHe KOju Ce OJHOCe HAa COMCTBEHM WMAEHTUTET: MPOMEHE Y MEHTAIUTETY, XMNBOT-
HM NPUHLANMA, CTUAY XNBOTA, MPOMeHe canke o cedu. cnnTaHmum, npe ceera
yKa3yjy Ha M3rpagrby IMYHoCTM ,(...) [ovena cam, YuHu mu ce, ga ipagum colciiseHy
AuyHoc.” (x, 28, Cpduja), ctnuarbe Behe camoctanHoctu ,(...) [loyena cam ga xusum
kao ogpacsa ocoda.” (x, 28, Cpdunja), ,(...) Helo cam Hekako mMopana cama ga ce cHa-
J13UM y ceemy (lome, a yBeK cam ce cMallipana ga HUCam oauko He3asucHa.” (x, 29,
AycTpnja), camonoysaama ,Mucum ga cam cliekao sulue camoloy3garsa HUusoom
Y UHoclWpaHclsy, 3aitio wilo (...) ce cycpehew ca pazauqulium u3azosumd, pazaudu-
um uckyclusuma u o e ussege u3 Wsoje 3oHe kompopa.” (M, 26, Cpduja), ,MHoio
ce oceham Sosme y cmucny ga umam u suwe camodoy3garsa.” (X, 29, Ayctpuja), sehe
KOMYHMKATUBHOCTN N OTBOPEHOCTW ,,[Ipe Helo wlio cam oluwi/id y UHOCWUPAaHCWBO
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ga cidygupam, duaa cam cluug/busad u Hucam duaa daw KomyHuKaiiusHa (...) Tako ga
MU je lWa ugeja crodoge, KAga cam U3auwlsa u3 ceoje 3emsbe, o Mu je oliBopUJIO HOBU
cselr” (x, 28, Cpdwnja), ,lMpumelliusia cam ga cam dociiana gocia gupekiHuja (...)
Xohy pehu, mucaum ga je Wo clusapHo UpomeHuso Wy clupaHy moi kapakiiepa (...)
Hayquna cam ga uzdauum 90% ysoga u dygem gupekitiHuja, a wakohe cam Hay4una
U ga mMaso Mmarbe dasum Ha o wila iosopum. Anu 3Ham ga me Hehe ocyhusailliu Kao
ocody, ga Hehe muculiu ga cam 31a uau inyda, camo 3aiio Wlo cam peksa Hew o
310 unu inyao.” (x, 30, Cpduja), anm 1 NocTaB/bakba rpaHnLId Npema Apyrma ,(...)
o je o doclias/barse ipaHuya Koje je Kog Hac (...) cae tu je HedpujalliHo, cse ce Wu
Hekome tpasgauu (...) Ta Heka 8pcitia Masio cuposuje oluBopeHOCU, Wo je MeHU ca-
csum OK. “(x, 33, AycTpuja) Mako nx HaBOAE N HEKM MYLLKN UCMIMTAHNLM, NPOMEHEe
Be3aHe 33 Behy caMoCTa/IHOCT MpeTeXHO Cy MCTaKJ1e NCMUTaHMLE.

HoBO 1 Apyraymje akaleMcko OKPYXKeHe M CTU XMBOTA YTULAAM CY U Ha
d0JbY OPraHM30BaHOCT: (...) ,MUC/IUM ga cam gocilia Jocianaa opiaHU308aHuja jep je
amo HUMa opiaHuU3auuja Ha dpsom mMmecilly, cae je Hekako uctpoipamuparo (...) Y1 oHga
MU Ce Hekako ia opiaHusauuja mMaao doguisia Ha 8ulIU HUBO Kaga cam ce spaiiuda...)
cmaiupam ga cam goctia dusia HeopiaHusosaHa dpe woia. To mu je dusia Heka iiasHa
dpomera.” (x, 29, AycTpuja), Kao 1 Ha ocnocodsbaBakbe 3a Pa3NNYMUTE acnekTe Npo-
decmoHanHor XunBoTa: ,[lociiao cam sulle yaepeH y cBoje BewiuHe Uy mome wia
3HAM U Wia He 3Ham, wito je dulliHo (...) M3ipagu ce Heku uHeipuiuell sudyHocu (...)
Kaga tGoinegam yHazag umam ocehaj ga cam ce kao audHocll octiocoduo 3a pasauduiie
aciekitie dpogecuoHaaHor »cugollia u ga Wy Hema suwie Heke sesuke gusieme. To je
pasnuka, o je Hajsehu dernegpuils.” (m, 30, Hemauka) 3anaxa ce 1 ycBajarbe HOBUX
CTWUIIOBA yYetrba: , yBuham Ko/iuko mMe je IpoMeHUsIo yyerbe e spcilie ga dpucitydam
Ha {aj Ha4yuH cag ciusapuma wWilo je Wewko uameHuy. lpopecuoHamHo Ha AuYHU
ugeHwuwe. To Mu ce dpomeHusio wamo.” (3, 31, @paHLyCcKa), WTO je y CKaaay ca
Hanasuma Nya n capagHmka (Gu et al.,, 2010).

CTyanpare y MHOCTPAHCTBY YTULAMO j€ M H3 HAYMH XMBOTA KOjU NCMNTA-
HULUM Xene aa Boae:

,0B0 Me je iakohe Haseno ga doyHeM ga pamMulll/bam o omMe KO Cam Kao
ocoda u willia 3eaum ga pagum, YKoJIUKO CIUBAPHO He/IUM ga pagum OHO Wwila
Cam pekao ga xesaum ga pagum.” (M, 26, Cpdnja);

,OBge cam Hay4usa wita je dpuia 3a cede. LLliua cy Wo colciuseHu dpuopuile-
u, wiua je yoseky toipedHo" (X, 29, Cpdnja),

Kao 1 Ha HOJbe pasyMeBarbe APYrvX KY/ITypa M NPpUXBaTarbe PasinymTocTu:
LYio3Hajem Cgeil. Yio3Hajem Hose kyaype.” (x, 20, Cpduja);

.I1pBo cam ce clusapHo godpo 3adas/bana U goxuses1a Cam Hewwio Kao Kyay-
POJIOWKU WOK (...) Mucaum ga me je oo gociua dpomerusio.” (x, 30, Cpdunja);



138 | MefyHapogHe CTyeHTCKe MUrpaLnje N MAEHTUTETH

LJ1elio je ydosHallu HOBU cuciiem, HoBy Kyadypy (...) So/be pazymeliu Upaso-
cnasHy sepy. To je goclla 3aHUM/bUBO, jep MeHe 3aHUMajy pasJjudulle sepe,
a 3aHUMajy mMe u Jbygu u o Kaksu cy oHu.” (M, 26, Cpduja);

~Hajseha tpomera mu je Wio wiio mMu je Tociano HOPpMaaHoO ga dygem oKpyxHeH
JBYguUMa u3 pasuyquitux 3emasma.” (m, 34, Hemauka)

MNMpomMeHe KapaKTepPUCTMNKA CONCTBEHE JIMYHOCTM 3amna>KeHe TOKOM M HakoH
CTYAMPaHba Y MHOCTPAHCTBY NCMUTAHMLN OLieHbYjY KAao NO3UTMBHE, Yy CMUCIY Ad
UM npujajy:

.(...) CBe Mme je o odoialliusio Kao AUYHOCH. M gasbe o He Moiy ga gepuHuuwiem,
asnu oceham apomery... do3uliusHy dpomery.” (X, 22, Cpdnja);

. ClusapHo yxusam y ocehajy ga ce mersam.” (x, 20, Cpdunja);
.(...) Wo me je GpomeHusio 3aysek u cpehHa cam” (K, 33, AycTpuja);
+Hekako (...) cazHajem suwe oia o camoj cedu, wito je cjajHo!" (x, 30, Cpdunja)

MehyTuM, CTyanparse y MHOCTPAHCTBY yTMYe Ha noTellkohe y oapxaBakby
Be3a Ca npujates/bnma 13 3emsbe nopekna (Ng, Haslam A & Haslam C, 2018). To
NCTUYE N UCMNTAHMLA, KOja Ay>Ke BpeMe CTyaMpa Yy MHOCTPAHCTBY: ,Heka Upujalie/b-
ciusa cy mu craduja Heio wiio cy duna paruje. 3aitio Wlio KOUKO /bygu Ylo3HAM 08ge
u Kosuko 3Ham Kyhu jako je Wewko ga ce ca cBUMA CIUAIHO KOMYHUUUPA U MUC/IUM ga
ce Heko Haswyu witio my He ogiosopum.” (X, 22, KaHazaa)

Kofn B1ncokoodpaszoBaHuMx noBpaTHKKa y Cpdujy, nopen odyBarba MOEHTU-
TeTCKe OCHOBE MoTekK/1e U3 NPMUMAPHEe 3ajeHunLEe VM APYLUTBA NOpekK1a, 3aNa’KeHu
CYy ¥ HOBWM 0OINLM pa3ymMeBatba BAACTUTE JIMYHOCTU NCNTaHnKa (Beckosumh AH-
Henkosuh & Bacojesunh, 2023). NMoBpaTHKK ca CTYAMja Y MHOCTPAHCTBY YKa3yje Ha
NPOMEHY 0AHOCA NPeMa 3eMJbu Nnopekna: ,MeHu je Hajseha dpomeHa y mom dou-
Marby CluBApuU ga MHOIO BULWE UeHUM Mecllio ogaksie cam. C Heke gpyie UepcueKkuse
sugum Cpbujy. Myiosanu cMo, BUgEIU CMO U HA KPajy CMO ce 8palliu/iu Ha OHO Mecilio
0gaksie cMo u ctosHand. lNpsu Uyl BUGUM Koje Cy BpegHOCWIU, UpegHOCWU Y OgGHOCY
Ha meciia ige cam xcuseo. Cpduja je cyidep.” (m, 32, ITanwnja), 10K A0 OBeE NPpOMEHe
HUWje JOLLJI0 KOA UCMNTaHNLE KOja je Y MHOCTpaHcTBy: ,(...) Hucam dpumeitiusia ga mu
busio ko (...) Hewlio clomurbe ga cam ce UpomeHuaay wom cmucay (...) HUKag ce Hucam
ocehana Wonuko Hewlio HaUUOHaAAHU taj gyx se3aH 3a Cpoujy. Hukag mu o Hew o
Huje dpesuwe SulliHO U OHga He oceham ce ga cam ce gucliaHyupana og goMosuHe
wnu og Cpbuje. OBo je mecio ige xusuM uciio Kao wo je y Cpdbuju dusio mecitio ga
HUBUM U Bule ce sexem 3a OK spyge Koje soaum y Cpduju, /byge Koje BosIUM 0Bge
HEeio 3a HeKakas HauUoHaaHu KoHwekc.” (x, 29, Hemauka) Takofe, cTyanparse vy
NHOCTPAHCTRBY yTMYe Ha HOBOHACTaNy noTpedy 3a NCTULLaHEM NOPEKa, KaKo Kof
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HaLWMX CTYAEHATA Y MHOCTPAHCTBY, TAKO M KOA CTyAeHaTa M3 MHOCTPAHCTBA KOju
ctyampajy y Cpdujn. McnnTaHnum Kojn cy TO NCTaKIM CMaTpajy Aa je TO BaXHO
HArMaCcuUTV NPUAMKOM MPBOr NPeACcTaB/bakba APYrMMa y 3eM/bM Y KOjoj CTyAMpa-
jy: Aok cam duna Kyhu Wo ce 3Ha u oHga Hema tolipede ga ce dpuya o Wwome (...) ja
cam osge alconyWiHU ClUpaHay, u oHga o wiio MeHe ucliuye og gpyiux jeciue moje
topekJio, jecllie Wo ogaksie cam u camum Wum ce sesyje Moj ugeHWuliel 3a Wo. To
je meHu docedHo SulliHO ga Jbygu 3HAjy 0gakse cam, ga ce ja doHOCUM ¢ [Wum 3aiio
wito Hema toiupede ga He dyge WAKO U CaMUM UM Ce HeWwtlo U 3Ha BULLIE O MEHU,
Kaga ce 3Ha moje dopekso.” (x, 23, Mafapcka); ,,Kao apso, jako cam JoHOCAH Wio
Upegciias/bam csojy 3em/by. Tako ga je dpsa ciusap Kojy hy pehu ume moje 3emswe,
gakJsie, ja cam u3 e u e 3em/be, U3 Woi gena cseiua (...) 3aitio wiio /bygu 3adopa-
B/bajy UMeHd. Tako ga je 3em/ba Hewlio wito sehuHa wygu 3adamitiu. Tako ga he ce
celuuliu meHe u Moje 3emspe.” (M, 29, Cpdnja)

McAnTaHWUM AOXMBI/bABAjy Pa3/INYMTa MPOXMB/bEHA MCKYCTBA K30 TPAHC-
dOpMaTMBHA, LLITO 3aMa)ajy He camo oHW, Beh 1 1XOBM NpujaTesbn M NOPOANLA:

.Bpeme UposegeHo y Cpduju me je cliBapHo goclua dpomeHus1o. [IpomMeHus10 me
jey gpyily ocody. Moxcga kaga ogem ga ocelium dopoguyy, Mmoxga he u oHu
cxsaltutiu ga um ce spaiiuo Heko gpyiu.” (x, 20, Cpdnja);

.(-..) jegHa dpujaliesbuya mu je pekna, Cesapuja, Wy Hucu uctta. LUua wu ce
goioguno?” (x, 28, Cpduja)?

Op cTpaHe MeflyHapoAHMX CTyeHaTa yNpago je TpaHchopMaLinja Npeno3Ha-
Ta Kao jeaHa o4 Tpu ANMEH3Mje MHTepHaLKMoHanm3auuje, a onumcyjy je Kkao ,aaan-
TauWjy Ha pa3inMumTe KyNType”, ,MpMXBaTakbe APYyraydnjmx Hopmm”, Te ,M313a3akK m3
CBOT COMCTBEHOT MOEHTUTETA W ya1a3aK y HoBW” WTo NoTBphyjy 1 pe3yatatn cTy-
Inje Xosea 1 capagHuka (Howe, Ramirez & Walton, 2023: 120). O N03UTUBHUM
TPaHCHOPMATMBHMM MNCKYCTBMMA aanTaLnje Ha HOBY CpeaunHy, yced CTyanpatba
Y MHOCTPAHCTBY, HaLL NCANTIHMK KaXe:

LJodujew Gpusiuky 3a Ho8a UCKYCUBA U HAYy4UW KAKO ga ce Upuaaioguul pas/iu-
YuiuM U3a308umda (...) Ykoauko He uzahew u3 caoje 30He KomMgopa, (o ce Hukaga
Hehe goioguiiu, yBek hew cse ga paguw Ha ucliu Ha4yuH, xusehew u docio-
Jjahew Ha uctiu HayquH (...) Hehew uzipaguitiu kapakiep (...)." (M, 26, Cpdnja)

CTYAEHTU Cy CBECHWN ANHAMMKE NMPOMEHA, a/lv je TeLLKO U34BOjUTN y3poke
HEKMX 3aMaXkeHnX NPOMEHa, OAHOCHO Y MOTAYHOCTU UX MPUANCATU UCKYCTBY CTY-
ONparba Y MHOCTPAHCTBY, C 003MPOM Ha ,,UPOCIIo Merarbe HAC KAO CA3pesarbem
u ciuapersem.” (x, 32, Hemauka) Mnak, kao nocaeamuy cTyaMparba Y MHOCTPAH-
CTBY, jeJaH McnnTaHuk npumehyje NnpomeHy y 04HOCY APYrnX Jby4n NPeEMa teMy

3 YNpaBo je HaBOA MOMEHYTE NCMUTAHMLE NOC/YXMO K30 Ae0 HAC/10Ba OBOr paja.
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., OHo witio Gpumehyjem jecitie ga Goclioju pas/auka og clipaHe /bygu Ka meHu. To wiio
Jja claygupam y UHOCWPAaHcWBy Wo je Hew o ¢jajHo, o je Hew o Be/IUKO, Udko ja o
youwie He Bugum Wako, HUliu oceham Wako, anau 8UgUM ga 0gHOC Jbygu Upema MeHU
(...) /BYgU cy ce Hekako tpomeHunu. To mu je duso usHeHahyjyhe” (m, 34, Hemauka)

MNMopen NpomeHa Koje MeflyHapoaHW CTYAEeHTM AOXNB/baBajy TOKOM BpemMe-
Ha, 04BWjajy Ce M APYLITBEHE MPOMEHE Yy 3eMJ/bM CTYAMPaHba U 3e€MJbM MOPEKN],
Koje 3axTeBajy HoBO npunarohasare. OTyAa MCNMTAHKMLA, KOja je cTyampana y
MHOCTPAHCTBY, a cafa noxaha mactep ctyauje y Cpdunjn, kaxe: ,A ja, (...), Ha dpu-
Mep, Koja cluygupam y uHocWpaHcisy, kaga ce dygem spaiuusa, mopahy, (...) Wwo he
ga bdyge kao ga yio3Hajem c8ojy 3emsmwy (...) Xohy pehu, kaga ce spaliuwi HaKoH wecl
JoguHa, cse ce UpomeHusio. Tako ga kag ce spaitum, o he duliu kao ga doHo80 yio-
3Hajem CB0jJY 3emJby U UOKYWasam ga ca3Ham clusapu Koje HUCam 3Hasaa wecld ioguHa
paHuje u mucsium ga he ce ogpehere ciusapu goioguitiu kaga ce dygem spailiuia — jep
ce 3a gse ioguHe y Cpduju MHOIO Wioia IpOMeHUJIO0 Y MOjoj 3emsbu, a oKoM e gBe
JoguHe ja HujegHom Hucam uwia Kyhu, Wako ga he HakoH cseia, LoHoBo, Wo duliu
Gpasa ekciiiosuja emouyuja u Hoso yqerbe.” (x, 28, Cpdnja) Lenehn cBoje NCKycTBO
HacTaJie NPOMeHe jeHa MCMNTaHKWLA UCTUYe [a je CBeCHA A3 HeHW YCBOjeHN 00-
PaCLM MNOHaLLlaHa TOKOM CTyanparba y Cpdujn moxxaa Hehe dutn ogrosapajyhiny
HeKoj APYroj cpeanHn: ,He 3Ham, ako jegHoi gaHa dygem muipupasnd, He 3Ham Kako
{IOHOBO ga ce HasuKHeM Ha Wo caeduso, xohy pehu, kako hy ga dogHecem ga HOHOBO
He 3Ham ciusapu u ga dygem cydiuiHufa, aau Wo je y ciusapu jako godpo, jep yclyi
cam ce ocodoguaa u clupaxa (...) Huje me clipax ga Kaxem wiia Mucaum u o je
gusHo.” (x, 30, Cpdnja)

ANCKYCUJA N 3AKJbYYLIN

Ceegoummo cBe Behoj MHTepPHAUMOHAIM3aLMjK1, He CAMO BMCOKOT 06pa3o-
Batba, Beh 1 APYLITBEHMX OAHOCA Y CABPEMEHOM CBETY. Y MOJIEPHOM APYLITBY
33CHOBAHOM Ha 3Hatby, BMCOKOOOPA30BAHO CTAHOBHMLLTBO Ca BELITMHAMA KyJI-
TYpHe oceT/bMBOCTM 1 NoBehaHe TonepaHuuje Ka Apyr1mmMa 3HavajHo je ca acnekTa
pasmMeHe 3Hakba M MCKYCTaBa M APYLUTBEHE KoXe3uje.

MNpemzaa ce He MOry reHepasin30oBaTK, Pe3yaTaTn OBOT MCTPaXKMBaHba Mo-
Ka3yjy Aa, ycien cyo4aBarba Ca PasiMyMTUM COLMO-KYATYPHUM M aKaAEMCKUM
1M3330BMMa GYHKLNOHMCAHA Y HOBOj CpeanHM 1 aaanTauunje, MefyHapoaHu CTy-
OEeHTWN NOXMB/bABAjy N3pa3nTe 1 pa3/INymMTe NPOMEHE acneKkaTa CBOje JIMYHOCTU.
3anaxa ce Aa CTyaAMparse Yy MHOCTPAHCTBY AOMNPUMHOCK JIMYHOM Pa3Bojy Nnojeamn-
HaLa, >XMBOTHOM CTWJ1Y, /1N 1 OTBOPEHOCTM Ka HOBMM KYATypama M Npakcama y
OPYLITBY Y KOjeM XnBe 1 CTyAnpajy. HaBegeHe npomMeHe kKoje ce ofHoce Ha bosbe
Pa3yMeBarbe APYIMX KYATYPa M MPUXBaTakbe Pa3/IMYMTOCTM BULLIE CY 3aCTyMN/beHe
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Yy ONMCaHNM UCKYCTBMMaA aflanTaumje cTyaeHaTa Koju ctyampajy y Cpoujn, c 0d3u-
POM Ha To Aa cy y NuTarpy Behe kynTyponouke passnke namehy s3emsbe nopekna
(MakncTaH, Hurepnja, ApreHTtnHa, CypnHam, Cupnja n Apyre) 1 3eMsbe CTYANpakba.
McnnTanuum n3 Cpdunje npeTexHo CTYAMPajy Y eBPONCKMM 3e€M/baMa U OHO LLITO
3anaxajy jecte Beha MynTUKYITYPaJIHOCT CpeaiMHe Yy OAHOCY Ha PENATUBHO HUCKY
nMmurpaumnjy y Cpomjn. NpomeHe HaKoH CTyaAMparba Y MHOCTPAHCTBY OA4BMjajy ce
KpO3 TpaHCchOpMaUMjy N U3rpadtby HUXOBOM MeCTa 1 yJlore y HOBOM APYLUTBY,
Kao pe3ynTaT nHTepakuuje namehy mefyHapoaHMxX cTyaeHaTta v nonynaunje se-
MJbe Y KOjoj CTyaAMPajy Te Wnper ApYLITBEHOT OKPYXeHba Koje 0d/mKyje npouece
aganTaunje u akyaTypaumje. AHaM3a CTyAeHTCKNX MPrYa N XKMBOTHNX MCKYCTaBa
MoKasyje pa3nnunTa NckycTea, Maaa sehrHy npomeHa meflyHapoOHW CTyAeHTH oLle-
FbYjy Kao MO3NTUBHE N KOPUCHE, OCMM CJ1adsberba NojeAnHMX NphjaTesbCKMX BE3a.

buno ga je pey o UMWUIPaHTMMA WV MPUBPEMEHNM MUTPAHTMA, MPeEMaA
TEeopujn MHTEPKYATYpasIHe afanTaumje nojeanHLY Ce TOKOM BPEMEHA Metbajy
Yy HOBOM W1 HEMO3HATOM COLIMO-KYATYPHOM OKpYyXerby, npunarofhasajyhin my ce.
TOKOM OBOT MPOLECa, OHW CYy MOACTAKHYTK Aa ce ,Mpuaaroae HauyMHMmMa pasmu-
LL/bakba M Ae10Bakba KOjU CY KOH3NCTEHTHU WM KOMNATUOWTHM Ca NpeoBiahyjy-
AWM KYyNTYPHMM Npakcama okpyxera” yuehn ga merbajy cBoje ctape Hasuke (Kim,
2001: 51). Pe3yntati noTBphyjy 0CHOBHE MOCTAaBKe COLMO-KOFHNUTUBHE Teopuje
3a 0djallitbeHbe NpoLeca CoUMo-KyNTypHe aganTaumnje meflyHapoOHWX CTyAeHaTa
KOj1 CTyMajy y MHTepakLMjy ca OKPYXereM y KoMe TpeHyTHO dopaBge, yyehu ny-
Tem onaxarba. Hamme, , 00K Cce eKCMLUMTHE KYyITYPHE HOPME MOTY HayuuTh 13
NUTepaType, UMMINUMTHe ce mory ctefin camo nNpeko NpmMnagHnKa aaTe kyntype”,
Kpo3 nHTepakuujy (Bierwiaczonek & Waldzus, 2016: 769). To noTkpensbyjy AeTasb-
HW KBAaNMTATMBHM NOAALM M3 HAaYYHNX pa3roBopa BOReHMX ca nCnnTaHMLMMa Koju
cTyanpajy y Cpdujn: ,, CluanHo og /bygu yHumM Hew o HOBO (...) Y4um Hewio 0 Huma
u Kako ga um dpucayaum. OBo je UpOMeHUJs1I0 Ha4YUH HA KOju pa3mMull/bam o jbyguma
(...) OBge cam Gocmaiipana u o je yiiuuasao u Ha mexe.” (x, 29, Cpdwnja), ,08ge cam
caspesia u Hay4uaa ga ygem xeHa Kaksa cam gaHac. A cBaKu gaH je HoBa sekyuja.”
(x, 28, Cpdunja)

rosopehun 0 NCKyCTBY MUrpaLmje 1 CTyanpamby y MHOCTPAHCTBY jedHa ucnu-
TaHKMUa Kaxe: ,(...) BeposalliHo me Wo y4uHu10 olilopHujom.” (X, 30, Cpduja) OBo no-
TBphyje Hanase Apyrux ayTopa Koju NcTuiy pe3manjeHTHOCT, OAHOCHO OTINOPHOCT
MM CNoCcoOHOCT afanTaumje mefiyHapoaHnX CTyeHaTa Kpo3 MPOMeHe 1 pa3Boj
JIMYHOCTK, Kako OM Ce COMNCTBEHWM CHarama npesasuuie notewkohe 1 nocTmrao
ycnex (Gu et al,, 2010; Lilyman & Benneth, 2014).

CBakako a OCMM aKTMBHOT yTMLaja MefyHapoaHWX CTyAeHaTa Ha CBOja MU-
rpauUMOHa NCKYCTBA, MyTEM CAMOCTA/IHOT [JOHOLLEHAa 0AJ1YKa, Ha HbXxoBe n3dope
1N MOryRHOCTW yTMYe 1 AMHAMMYaH APYLITBEHW KOHTEKCT Koju odaurKyje npoLe-
ce apanTtaumje u akyntypaumje (Gu et al., 2010; Schwartz et al., 2010). Pe3yntatn
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NCTPaXKmMBakba cnposegeHor mefly meflyHapoaHum ctyaeHTMMa y KaHaam (Tavares,
2021) 0 TOMe KaKo Cy HKNXOBa BMLUECTPYKA M Pa3HOBPCHA MCKYCTBA yTMLANa Ha
KOHCTPYKUMjY MAEHTUTETA, M3 yI1a TPY Pa3inymTe TeOpeTCke NepCnekTMBe 0 NAEH-
TUTETY, YKa3yjy Ha 3Ha4aj COLMO-KYNTYPHOT KOHTeKcTa Mefly cBe Tpu nepcnekTu-
Be. ,YKOJINKO ce He &1 odpahana KpUTUYKA MaXKHba Ha KOHTEKCT naeHTnTeT dn ce
MOCMAaTPa0 Kao CTaTM4YaH My MOTNYHOCTMN Kao n3dop nojeanHua” (Tavares, 2021:
93). O HagorpaaHbh CBOje IMYHOCTM Kao MCXoay MHTePaKLMja Ca Pa3fINYMTIM CO-
LMO-KYNTYPHMM CpearHamMa MCNMTaHNnLa, Koja je cTyampanay KuHu, a cana noxaha
macTep ctyauje y Cpduju, kaxe: ,Kaga cam gowsia osge, y beoipag u y Cpdujy, y cebe
cam cakosasia jow Woia, jow dakelay o8y IUYHOCW, 0BAJ KApakep o cam cagd /a,
ja cam wa ocoda (cmeje ce).” (k, 28, Cpduja) Monasehn o nocTynaTa Teopuje coum-
janHor yyerba, moxe ce pehun aa je npouec agantauunje meflyHapoaHMX CTyaeHaTa
oapeheH ncnpenneteHowhy pa3nnumMTnx paktTopa yTunuaja. NpoMeHe naeHTUTETa
04BWjajy Ce y APYLUTBEHOM KOHTEKCTY KOju je ApYyrayvmjn o[ OHOr KOju NOCTOjN Y HoM-
XOBOj AP>KaBM NOPEeKa, Na ce cafa Kpo3 MHTepakLUMjy TNYHUX, SUXEBMOPATHUX M
couUnjanHMX GaKTOPa y HOBOM COLIMO-KYITYPHOM OKPYXKetby Npeodinkyje paHnje
dopMUpPaHM  naeHTUTET. Ha Kpajy ™Moxemo pehu fga pesyntatu  oBor
NCTPaXknBarba jacHo MoTBPRyjy Haslaze NpeTXoAHMX ncTpaxusarba (Gu et al.,
2010; Gu & Schweisfurth, 2015; Liu & Rathbone, 2021) ma je wuckycTBO
CTyaAMparba Yy MHOCTPAHCTBY TPaHChOPMATMBHO M Aa noapasymeBa ofpefeHu
CcTeneH NpoMeHe NaeHTnTeTa.
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“YOU ARE NOT THE SAME"
— EXPERIENCES OF SOCIO-CULTURAL
ADAPTATION OF INTERNATIONAL STUDENTS

International students face numerous socio-cultural and academic challenges in
their country of studying. The paper deals with the impact of the international
studying experience on changing different aspects of international students’ lives.
It relies on the results obtained within the IS-MIGalIN project, both via quantitative
and qualitative methods. The aim of the research is to investigate the attitudes
and experiences by international students in terms of whether and to what ex-
tent the migration experience has influenced the (re)construction of their per-
sonal and socio-cultural identity, in their own subjective perception. For the data
analysis, descriptive statistical analysis, as well as thematic analysis via the MAX-
QDA 2024 program have been used. The experiences of change during studying
abroad have been presented from the perspective of international students in
Serbia and students from Serbia who either studied or are still studying abroad.
The results indicate that there are complex and versatile experiences of trans-
formation in different aspects of personality and life of international students,
during the process of adaptation to the academic and socio-cultural framework
of the society and state in which they study. A conclusion may be drawn that in-
ternational students do recognise how much and in what way they have changed
through interaction with new environment, and they mainly accept these changes
and assess them as positive and useful.

Keywords: adaptation, identity, international students, migration, changes

According to previous research international students belong to the group
of sojourners — persons who temporarily (For a limited period of time) reside
abroad with a specific purpose (Ward & Kenedi, 1993; Schwartz, Unger, Zamboan-
ga & Szapocznik, 2010). Sojourning, as a phenomenon of an individual’'s tempo-
rary residence in a society which, in terms of culture (common values, beliefs and
norms), differs from their country of origin, has been becoming more and more
pronounced in recent decades (Gu, Schweisfurth & Day, 2010).

International students, as one of the categories of sojourners, undergo pro-
cesses of adjustment and intercultural adaptation to their new social environment.


https://doi.org/10.56461/ZR_2025.ISMI.14

280 | International student migration and identities

Intercultural adaptation assumes changes in feelings, attitudes and behaviour
(Yang, Noels & Saumure, 2006). Having analysed the relevant literature, Bierwi-
aczonek and Waldzus concluded that the terms of adjustment and adaptation were
usually used interchangeably, especially in papers dealing with the population
of international students (Bierwiaczonek & Waldzus, 2016). However, there are
authors who believe that adaptation is the process of facing intercultural transi-
tion, while adjustment is the result thereof, or vice versa; as well as authors who
use adjustment to refer to minor changes, and adaptation for major ones (Ibid.).
According to Barry’s acculturation model, acculturation® implies the process of
psychological and cultural changes that occur upon an intercultural contact, while
adaptation is a result of the complex process of creating new and maintaining
old links in terms of the cultures of the societies of origin and destination (Berry,
1997). However, some authors in their papers equal acculturation and adaptation,
or acculturation and transformation of identity (Chirkov, 2009).

It is believed that migrants’ adaptation is the first step in their integration
and as such, it is usually taken to be a one-way process, unlike integration which
operates in two ways (Jlykuh, 2018; Cormos, 2022). According to Berry (2006),
integration is one of the four acculturation strategies? (assimilation, integration,
separation and marginalisation), whereby four categories of migrants involved in
the process are also distinguished: voluntary migrants, refugees, asylum seekers
and sojourners (Berry, 2006; Berry, Phinney, Sam & Vedder, 2006). Unlike the ini-
tial interpretations of the term of acculturation, since the second half of the 20th
Century acculturation has been perceived in a wider sense, i.e. as a process of in-
teraction between cultures (Akhtariyeva, Ibragimova & Tarasova, 2019). Namely,
acculturation is usually defined as an interaction between the maintenance of
cultures: sojourner’s wish to maintain their cultural identity formed in the soci-
ety of their country of origin, and the wish to initiate contact with members of
the destination society and actively participate in the new society on the oth-
er hand (Hofhuis, Hanke & Rutten, 2019). Considering the two main dimensions
of acculturation: relation to the culture of country of origin and relation to the
culture of country of destination (contact), Ward and Rana-Deuba distinguish,
during the intercultural transition, between psychological (emotional) and so-
cio-cultural (behavioural) adaptation, with a positive correlation between them
(Ward & Rana-Deuba, 1999). Several studies, especially those dealing with the
population of international students, indicate that exposure to different culture
may have positive as well as negative aspects, depending on the degree of adap-
tation to new cultural and social environment (Berry, Kim, Minde & Mok, 1987;

" Perceived through the attitudes, beliefs, values and identities of migrants.
2 They concern conceptualisation of the identities of country of origin and host country.
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Zhou, Jindal-Snape & Topping, 2008). A specific trait of international students,
when compared to other population groups in the process of adaptation, is the
existence of academic adaptation which is especially highlighted, in addition to
the two aforementioned perspectives on adaptation, by some authors (Zhou &
Todman, 2009; Jindal-Snape & Ingram, 2013). Therefore, it is stated for interna-
tional PhD students that they undergo a triple transition in their lives, including
relocation to another country, and transfer to a new education system with differ-
ent expectations, as well as a different level of academic studies (Jindal-Snape &
Ingram, 2013). In addition to these changes, there is a certain period of personal
development and adaptation to the host society. During the process of adapta-
tion to the new value system and cultural norms, international students leave the
established norms and expectations, and thus also their comfort zone, experienc-
ing their own changes in the new environment (Petri¢ & Luki¢, 2023). This is par-
ticularly challenging during the first year of their studies and living abroad, when
new relationships with other students, teachers and members of the society in
the country of studying are being built.

Ignjatovi¢ and Stanojevic¢ (2022) highlight the relevance of the life course
perspective on studying demographic phenomena, including migration as one of
the three main demographic components (Ignjatovi¢ & Stanojevi¢, 2022). In re-
lation to this, students may be perceived as young people, in the phase of life
which involves transition between childhood and adulthood, when after leaving
their parents’ homes they face new situations and experiences. However, the life
course of students also has its phases, including the periods before enrolling a
faculty, during the studies and post-graduation. For those studying abroad, the
processes of adjustment and adaptation into the new social environment occur
in the second phase of the course.

Numerous researchers emphasise that different phases and changes which
accompany the migration process and the inevitably related process of adaptation
of international students to a new and different education environment, culture
and society, lead towards development and changes of the identity of individu-
als, within the social environment (Zhou, et al., 2008; Gu et al., 2010; Markov &
Periklieva, 2023). It is just this development of a coherent sense of selfhood and
identity that is one of the crucial developmental goals in adolescence and young
adulthood (Erikson, 1968). Various research findings from the previous decade
have enriched our knowledge not only when it comes to the manner and degree
to which the experience of studying abroad impacts the development of one’s
identity, but also the types and manner of functioning of the facilitators of iden-
tity change, which help the students to overcome obstacles during the process of
adjusting to the new academic and socio-cultural environment (Severino, Messina
& Liorent; 2014; Ng, Haslam, A., Haslam, C. & Cruwys, 2018).
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According to the foundational conceptions of the social-cognitive theo-
ry, originally named the theory of social learning, which deals with the learning
processes within a concrete social environment, what is crucial is the interaction
between personal, behavioural and social factors, i.e. persons, behaviour and en-
vironment (Bandura, 2002; Schunk & DiBenedetto, 2023). The main conception
is that within a concrete social context, individuals initiate interaction with their
surroundings and among themselves, where learning through perception is con-
sidered the main manner of cognition and social shaping of the individuals.

Bearing in mind all of the above, and inspired by the concept of intercultural
adaptation which implies changes in feelings, attitudes and behaviours, this arti-
cle uses socio-cultural perspective to investigate the impact of the experience of
studying abroad on changes in different aspects of personal life of international
students, through their subjective perception. The posed research questions are
the following:

 Whether the dynamic and complex experience of studying abroad in-
fluences changes in the lives of international students, and if yes, what
dimensions of different identities these changes refer to? and

» What the experiences of international students reveal to us about the
changes in their lives that they identified during their studying abroad,
and what their attitude towards these changes is?

The paper has been prepared based on the results of the IS-MIGaIN pro-
ject, which involved application of both quantitative and qualitative methods,
explained in detail in the chapter containing methodological remarks. This paper
is oriented on the data obtained via an e-questionnaire, but also the data from
the focus groups and qualitative interviews, with the aim to examine whether
the experiences acquired while studying outside one’s native country have im-
pact on the changes in perception of self and others, and what kind of impact
that might be.

Under the influence of different environments, international students are
subject to changes, while due to the transformative potential of international
higher education, also being the agents of these changes, both in their own lives
and in the society. They thereby contribute to the creation of transnational social
spaces (Schroer & Schweppe, 2011; Clifford & Montgomery, 2015; Wang, Hanley,
Kwak et al., 2024). However, the authors emphasise that, in spite of the signifi-
cance they have due to their numbers, international students remain an under-re-
searched subcategory of mobile population (Findlay, 2011). We would also like to
add that this population group is also under-researched in the context of Serbia,
in spite of its social significance.
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Analysis of responses to the question which points to the link between
studying abroad and personal changes: “Which of the provided answers best de-
scribes you?” shows that the majority of the respondents (81.3%) believes that
studying abroad changed them. Almost half of the respondents (49.5%) says that
studying abroad changed them very much, while the smallest number of them
believes that studying abroad changed them very little (graph 1.)
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Graph 1. "Which of the provided answers best describes you?” — Subjective assessment of the im-
pact of studying abroad on personal changes (%)

Considered in terms of one’s country of origin, there is no difference in
either group of the respondents, and in almost one half the opinion prevails
that studying abroad changed them very much. However, a greater share of in-
ternational students studying in Serbia than Serbian students studying abroad
believe that studying abroad changed them very little, or just partially changed
them (Graph 1).

Starting from the process of adjustment and intercultural adaptation, in-
ternational students’ attitudes concerning studying abroad have been examined,
in terms of changes in nutrition habits and clothing style, their relation to other
cultures, changes in the opinion on one’s country of origin, attitude towards the
career they wish to pursue, relation to family and friends, but also the manner of
spending leisure and the lifestyle they wish to lead. These components are relat-
ed to the behavioural and cognitive items in the acculturation index according to
Ward and Rana-Deuba (1999).
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If we analyse what components of identity these changes concern, we can
see that the greatest share of the respondents stated that in their lives, the atti-
tude to other cultures, career and the lifestyle they wished to lead changed en-
tirely. These changes are more visible when it comes to the students originating
from Serbia (Graph 2).
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Graph 2. “What and to what extent, in your opinion, has changed in your life since you went abroad
up until today?” (%)

In order to understand these results better, after analysing students’ re-
sponses, the experiences of change during the studies have been presented in
international students’ words. In the analysis operated through the MAXQDA
2024 program, within the category of “migration experience”, the subcategory
of “changes caused by the migration perceived” has been recorded 40 times. Out
of this number, it has been recorded 13 times in the focus group interviews and
27 times in the qualitative interviews.

Similar to findings by other authors, such as Gu et al. (2010) or Cormos (2022),
among the perceived changes, the respondents list those that concern their own
identity: changes in mentality, living principles, lifestyle, or changed perception of
self. The respondents primarily highlight development of their personality: “(...)
I kind of started to build my personality” (F, 28, Serbia); and gaining greater inde-
pendence: “I started living the adulthood life” (F, 28, Serbia), “(...) so | somehow
needed to manage it all on my own, and | always thought that | wasn’t that inde-
pendent” (F, 29, Austria); confidence: “(...) “I feel like I've gained more confidence
living abroad because (...) you face different challenges, different experiences and
it brings you out of your comfort zone” (M, 26, Serbia), “| feel much better in the
sense that | also have more confidence” (F, 29, Austria); greater communicative-
ness and openness: “Prior to going to study abroad, | was a shy person, | was not
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that communicative (...) So, this idea of freedom, when | stepped foot outside of
my country, it was a new world for me” (F, 28, Serbia), “I realized that | became
way more direct (...) | mean, | think it really changed that side of my character (...)
So | learned to cut 90% of the intro and trying to be more direct and also | learned
regarding that to watch a little bit less my mouth. But | know that | won't be judged
as a person, that I'm not going to be judged as being evil or stupid just because
| said something that is evil or stupid” (F, 30, Serbia); but also putting up borders
with respect to others: “(...) it’s putting up borders where in our country (...) you
feel awkward, you keep making all sorts of excuses (...) That kind of a less refined
openness, which | find quite OK.” (F, 33, Austria) Though these have also been re-
ported by some of the male respondents, the changes in terms of greater inde-
pendence have mostly been noted by the female respondents.

New and different academic environment and lifestyle also caused better
organisation: “(...) I think I became much better organised because there, for them,
organisation is the priority, it's all kind of programmed (...) So my organisation
somehow become a bit better when | came back (...) I think | had been quite dis-
organised before. This was the main change for me.” (F, 29, Austria); as well as
becoming more qualified in different aspects of professional life: “I've become
more sure of my own skills, what | know, and what | don’t, which is important
(...) You get this personal integrity (...) When | look back, | get this impression
that as a person, | have become qualified for different aspects of professional
life and there's not much doubt there. This difference is the greatest benefit.”
(M, 30, Germany) Internalising new learning styles has also been reported: “(...)
| see how much this kind of learning changed me, and | approach things that
way even now, which is hard to change. Professional to personal identity. That's
what changed for me there” (F, 31, France), which is consistent with the findings
of Gu et al. (2010).

Studying abroad has also influenced the lifestyle that the respondents want
to lead:

.16 has also made me reflect on who I am as a person and what | want to do if
I truly want to do what | said that | wanted to do." (M, 26, Serbia);

“... what I learned from here is self-care. The priorities for yourself, which one
person needs (...)" (F, 29, Serbia),

as well as better understanding of other cultures and acceptance of difference:
“I'm getting to know the world. I'm getting to know new cultures.” (F, 20, Serbia);

“First | was having a very good time as | told you like a culture shock (...) | think
it changed me a lot (...)" (F, 30, Serbia);
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“It’s nice to experience a new system, a culture (...) get more understanding of
the orthodox faith. And it’s quite interesting because I like to learn about faiths
and, you know, like how people are like (...)" (M, 26, Serbia);

“The greatest change for me is that it became normal to be surrounded by peo-
ple from different countries.” (M, 34, Germany)

The changes in the characteristics of their own personality perceived during
and after studying abroad are assessed by the respondents as positive, meaning
that they please them:

“(...) it all makes me richer as person. I still cannot define it, but I feel | am
changing... in a positive way” (F, 22, Serbia);

“I'm really enjoying like | feel that I'm changing’ (F, 20, Serbia);
“(...) this changed me forever and | am happy’ (F, 33, Austria);

“So it kind of (...) is making me know myself more in a way, which is great!”
(F 30, Serbia).

However, studying abroad creates difficulties in maintaining connection
with friends in the country of origin (Ng, Haslam A & Haslam C, 2018). This is
also highlighted by a respondent who has been studying abroad for a long time:
“Some of my friendships are weaker than they used to be. Because with the number
of people | meet here and those that | have at home, it’s quite hard to communicate
with all of them all the time, so | guess that some of them get crossed when | don’t
respond.” (F, 22, Canada)

Among the highly educated returnees to Serbia, in addition to the mainte-
nance of the identity foundation created in the primary community and society
of origin, some new forms of understanding of one’s own personality have also
been perceived (Veskovi¢ Andelkovi¢ & Vasojevi¢, 2023). A returnee from stud-
ies abroad highlights the change in the attitude towards the country of origin:
“For me, the greatest change in my perception is that | value my place of origin much
more. | see Serbia from a different perspective. We travelled, we saw and in the end
we returned to the place in which we realised. For the first time | see the values, ad-
vantages compared to the places where I lived. Serbia is great” (M, 32, Italy), while
such a change has not occurred in a female respondent living abroad: “(...) / hav-
en’t noticed that anyone(...) tells me | changed in this sense (...) | never felt that much
this national spirit in relation to Serbia. It’s never that important to me, so | don’t feel
| distanced myself from my homeland or from Serbia. This is the place where | live,
Jjust as Serbia was the place where | lived, and | feel more attached to the people I love
in Serbia and people | love here than to some national context.” (F, 29, Germany)
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Also, studying abroad influences the newly emerging need to highlight one’s origin,
both among our students abroad and international students studying in Serbia.
The respondents who highlight this believe that this is something that is impor-
tant to emphasise when being introduced to others in their country of studying:
“While | was at home, this was well-known, so no need to talk about that. (...) | am
here an absolute stranger so what makes me different from others is my origin, where
| come from and my identity is linked to that, of course. It is particularly important
to me for people to know where I'm from, that I'm proud of that, because there’s no
need for this to be otherwise, and simultaneously a little more is known about me,
when my origin is known” (F, 23, Hungary). “(...) first of all, I'm very much proud in
representing my country. So the very first thing, which | mean, | will use is my country
name, okay, that | am from this, country, this part of the world (...) Because people
forget the names. So the country is the thing for which most of the people know that.
So they will remember about me, the country (...)." (M, 29, Serbia)

The respondents perceive different lived experiences as transformative,
which is evident not only to them, but also to their friends and family:

“The time being in Serbia has changed me a lot, really. It changed me to an-
other person. Maybe when | came back to visit my family, they so they will see
another return.” (F, 20, Serbia);

“(...) one of my friends told me, Césaria you're not the same. What happened
to you?” (F, 28, Serbia)?

As Howe et al. have shown, international students recognise the transfor-
mation as one of the three dimensions of internationalisation, and they describe
it as "adaptation to different cultures”, “acceptance of different norms”, or “de-
parture from one’s own identity and entering another one” (Howe, Ramirez &
Walton, 2023:120). Positive transformative experiences of adaptation to new
environment, due to studying abroad, are described by one of the respondents

in the following way:

“(...) it gives you an opportunity to experience new things and how to adjust to,
you know, different challenges (...) If you don’t come out of your comfort zone,
you won't ever, you know, you will always be used to one way of, you know,
one way of living or being (...) you're not going to build your character yourself
(...).” (M, 26, Serbia)

The students are aware of the dynamics of changes, but it is hard to discern
the causes of some of the perceived changes, i.e. to fully ascribe them to the ex-
perience of studying abroad, having in mind — “that we simply change as we mature

3 |t is this quote that has served as a part of the title of this paper.
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and grow old". (F, 32, Germany) However, as a consequence of studying abroad,
one respondent perceives a change in other people’s attitude towards him: “(...)
what | perceive is that there’s a difference when it comes to other people towards me.
The fact that | study abroad is something wonderful, something huge, though | don’t
see it like that at all, nor do I feel it, but | see people’s attitude towards me (...) the
people changed somehow. This was surprising’. (M, 34, Germany)

In addition to the changes that international students experience over time,
there are social changes occurring in both the country of studying and country
of origin that also require adjustment. Thereby a respondent, who had studied
abroad and now attends an MA program in Serbia, says: “"And for me, (...), for ex-
ample, who study abroad, when | come back, | have to (...) it’s like, you know, knowing
your country, (...) | mean coming back after six years, everything changes. So, when
I came, it’s like I'm trying to know my country back again and trying to know things
that six years before | didn’t know and | believe that same situation will happen once
| go back - because two years in Serbia - a lot has changed in my country and dur-
ing this two year’s period | didn’t go back to my home, not even once, so after this it
will be like, again, a full explosion of emotions and a new set of learning (...)". (F, 28,
Serbia) Sharing her experience of the change that has occurred, one respondent
highlights that she is aware that the behavioural patterns that she has adopted
during her studying in Serbia would perhaps not be appropriate in some other
environment: “(...) I don’t know if someday | migrate how I’'m gonna cope again with
that blindness | mean how to unlearn again and to be like more subtle and more but
yeah it’s very good really | got rid also of that fear (...) of being able to speak my mind
and that’s wonderful". (F, 30, Serbia)

DISCUSSION AND CONCLUSIONS

We witness increasing internationalisation not only of higher education, but
also of the social relations in contemporary world. In the modern knowledge-based
society, highly educated population with the skills of cultural sensitivity and in-
creased tolerance to others is significant from the perspective of the exchange
of knowledge and experiences as well as social cohesion.

Though they cannot be generalised, the results of this research show that,
due to facing different socio-cultural and academic challenges of functioning in
new environment and adaptation, international students experience pronounced
and various changes of aspects of their personality. It is noted that studying abroad
contributes to one’s personal development, lifestyle, as well as openness to new
cultures and practices in the society in which they live and study. The aforemen-
tioned changes that concern better understanding of other cultures and acceptance
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of diversity are more present in the descriptions of experiences of adaptation of
the students studying in Serbia, since the cultural differences between country of
origin (Pakistan, Nigeria, Argentina, Suriname, Syria, etc.) and country of studying,
are greater. The respondents from Serbia predominantly study in European coun-
tries and what they perceive is a higher degree of multiculturalism in these envi-
ronments, compared to Serbia and its relatively low rate of immigration. Changes
after studying abroad are realised through transformation and building of their
place and role in the new society, as a result of interaction between international
students and population of the country in which they study, as well as a wider so-
cial environment that shapes the processes of adaptation and acculturation. The
analysis of students’ stories and life reveals different experiences, though major-
ity of the changes are assessed as positive and useful by international students,
except for weakening of certain friendly relations.

According to the theory of intercultural adaptation, be they immigrants or
temporary migrants, individuals change over time in new and unfamiliar socio-cul-
tural environment, by adjusting themselves to it. In this process, they are stimulated
to “conform to ways of thinking and acting that are consistent or compatible with
the prevailing cultural practices of the environment” learning to change their old
habits (Kim, 2001: 51). The results confirm the fundamental theses of socio-cogni-
tive theory in explaining the process of socio-cultural adaptation of international
students who come in interaction with the environment in which they currently
reside, learning through perception. Namely, “whereas explicit cultural norms
can be learnt from books, implicit norms can only be acquired from members of
a given culture”, through interaction (Bierwiaczonek & Waldzus, 2016:769). This is
supported by the detailed qualitative data from the qualitative interviews led with
students studying in Serbia: “From the people I learn every time I learn something
new from them (...) I learn their things also and how to approach them. It changed
my way of thinking towards people (...) | have observed here which has impacted me
also(...)" (F, 29, Serbia); “That’s where | learnt, that’s how | grew up to be the woman
I'am. And every day is a learning section (...)". (F, 28, Serbia)

Speaking of her experience of migration and studying, a respondent says:
“(...) it probably made me more resilient’. (F, 30, Serbia) This confirms findings of
other authors, who emphasise the resilience and capability to adapt of interna-
tional students through changes and development of their personality, so as to
overcome difficulties and achieve success through using one’s own strengths (Gu
et al.,, 2010; Lilyman & Benneth, 2014).

In addition to international students’ active impact on their own migration
experiences, as they make independent decisions, their choices and possibilities
are certainly influenced by the dynamic social context which shapes the process-
es of adaptation and acculturation (Gu et al., 2010; Schwartz et al., 2010). The
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results of a research project implemented with international students in Canada
(Tavares, 2021) about the ways in which their multiple and diverse experiences
influenced their identity construction, by using three different theoretical per-
spectives on identity, indicate the importance of the socio-cultural context in all
three perspectives. “Without paying critical attention to context(s), identity is
seen as static and as a choice of the individual completely (...)" (Tavares, 2021:93).
Talking about upgrading her personality as an outcome of interactions with dif-
ferent socio-cultural environments, a respondent who studied in China, and now
attends an MA program in Serbia, says: ,when | came here to Serbia, Belgrade, | also
had some more packages put into this person, this character that it’s what | am, it’s
me (laugh)’. (F, 28, Serbia) Starting from the postulates of the social learning
theory, it can be said that the process of adaptation of international students
is determined by interconnection of different impact factors. Identity change is
operated in a social context different than that in their country of origin, so the
previously formed identity is now reshaped in the new socio-cultural environment,
through an interaction of personal, behavioural and social factors. In the end, we
may say that the results of this research clearly confirm the findings of previous
research (Gu et al., 2010; Gu & Schweisfurth, 2015; Liu & Rathbone, 2021) that
the experience of studying abroad is transformative and it assumes a certain
degree of identity change.
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