HecnopHo je fa je no caapxajy, METOA0I0TMjA 1 3aXBaTy, OAHOCHO pe-
3y/TaTMa, 300PHMK 3aHNMJBbYMB 33 CTPYYHY, aKaAEMCKY U LLVIPY jaBHOCT,
Meavje, MoIMTNYKE aKTEPE, MOPOAMLIE MOTEHLMjATHUX MUTPAHATa 1 CTY-
JeHTCKy nonynauunjy. KoHuenuujckn je [odpo opraHn30BaH M YKibydyje
NHTEPANCLUMMINHAPHW/MYNTUANCLUUNIMHAPHW NMPUCTYN TEMU.

Mpog. gp MupjaHa 6oduh

OCKM LLTO je 3Ha4ajaH no ToMe LLITO ce daBM MOMyaLjoM KOja je Mpuny-
HO PeTKO NMPeAMET UCTPaXMBarba Y CTYAMjaMa O MUTPaLMjaMa, BaKHOCT
0BOT 300pHMKa Ce oreAa 1y TOMe LWTO je, 6ap Mpema MOoj M Ca3HakbKUMa,
jenaH oa npeux y Cpdujn koju ce 6aBn MMUTPAHTCKOM MOMYAaLIMjOM Mo-
peKJIoM BaH NpocTopa duBLLe Jyrocaasuje. Mopea AoNPUHOCa HayYHM
Ca3HarbMMA Ha NoJby MefyHapoaHMX Murpauuja, npojekat IS-MIGalN n
0Baj 300PHNK MOTY MOCAYXNUTA 1 Kao A0dap METOAO/IOLIKIA NPeAIoKaK
3a Oyayhe ctyavje o murpaumjamay Cpdujn n pervoHy. KoHuenumja nc-
TPaX1Batba BEOMa 100PO 0/1pakaBa CaBpeMeHy CTBAPHOCT CPICKOr Apy-
LITBA, Y KOjeM HeieXXMMO BMCOK HMBO eMUIpaLivja, aan ce, Mo NpBuM NyTY
HOBWjOj NCTOPWjM, HA3MPE M 3HAY3jaH MPUINB MMUIPAHATA M3 3€Masba BaH
ouBLue Jyrocnasuje. OBaj 300pHMK Ou, jegHor AaHa y dyayAHoCTY, Morao
NPeACTaB/baTv BaXKaH AOKYMEHT KOjv CBeA0YM O MCKYCTBMMA MrpaHaTay
npBoj da3n TpaHchopmaLmje Cpduje y 3eMiby AECTUHALM]Y 38 UMUTPAHTE.

/Ip Oirber ObyhuHa

380PHMK je y MOTAYHOCTM MCMYHUO OCHOBHM Hay4YHW /b CNPOBEeAEeHOr
NCTPaXMNBakba, Tj. oMoryhino Beoma [00ap yBW Y KapakTePUCTUKE, MU-
L/beHba 1 CTaBOBE MefhyHapOAHWX CTyAeHaTa M (TPaHC)HALIMOHAMHNX
KOHTeKCTa Koju nx odaukyjy. NocebHa BpujeaHOCT 300pHKKa ce oreaa
y KOMOMHOBakHbY MOT/1aB/ba 3aCHOBaHMX Ha onNpodaHnm dbakToprmMa u
HOBWjM KOHLIEMTYaIHO-TEOPUjCKMM anaTnMa. MICTOBPEMEHO, pe3y/iTath
MPUMMjeHEeHNX acneKaTa NCTPaXBakba, Koju cy y oapefeHom dpojy no-
r/1aB/ba MPETOYEHN 1y MPEMNOPYKE, MOTY Aa MOC/YXKe Kao BpUjeiHe cmjep-
HuWLe 3a yHanpeherbe nocTojehnx 1 Kpenparbe HOBMX jaBHNX MOANTHKA
YCMjePEHMX Ka MPUBJIaYeHby CTPAHWUX CTyAEeHaTa, MOBPATKY CBPLUEHNX
nomahnx cTyaeHaTa, 0AHOCHO MOBOJbHMjEM MO3NLIMOHMPatby Pernydavke
Cpduje y KoHTecTy rodasHMX akafeMCKMUX 1 MPOdEeCNOHATHNX TOKOBA.

lpog. gp Aanubop Casuh

www.idn.org.rs
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UHCTUTYT

OPYWTBEHUX HAYKA

VIHCTUTYT O HaLWIOHaHor 3Havaja
[ ]

3a Peny6nuky Cpbujy

MEBYHAPOOHE
CTYOEHTCKE
MU PALLUJE
N UOEHTUTETH

YpeaoHuuu
BecHa Jlykuh
BnapaH Buguukm

Eavmumija WUcTpaxuBamwa

PafoBy y OBOM TEMATCKOM 300PHMKY Cy da3npaHn
Ha MOZAaLMMA 13 TeOPUjCKM 3aCHOBAHOT eMMMpWj-
CKOT UCTPaXMnBakba O MOBE3aHOCTN MeflyHapoaHe
MUTpaLVvje CTyAeHaTa U OEeHTUTEeTa, CNpOoBeaeHOor
y OKBMPY MNpojekTa ,,International student migra-
tion in the Serbian context and (re)construction of
identity: Main issues and inputs for policy making” —
IS-MIGalIN, drHaHcnpaHor o cTpaHe PoHa 33 Hayky
Penydnuke Cpduje, a noa pyKoBOACTBOM MHCTUTYTA
JAPYLITBEHNX HAyKa. LIk je 1o ga ce 13 BuLle nep-
CMEeKTMBA OCBET/IM Ha KOj HaYMH MCKYCTBO MefyHa-
pofHe murpaumvje ytmye Ha (Mpe)odIMKoBatbe pa-
3/IMYNTIX aCreKaTa MAEHTUTeTa KOoA CTYAeHaTa, Kako
OHNX 13 Cpduje, Tako 1 CTyAeHaTa M3 MHOCTPAHCTBA Y
Cpoujn. IHTEpAMCUMNIMHAPHM MPUCTY Ce Orneaao
Ny XeTEPOreHNM HayYHNUM NPOGUIMMA ayTOPa, KOjU
npunaaajy pasnnynTM HayYHUM OUCLIMTIIMHAMA U
MHCTUTYLMjAMaA.

OBNM M3aHeM Yy OKBMPY eanLuje cTpaxkmBarba
NH HacTas/ba 4a NoAp»KaBa pa3Boj 1 CrpoBoherbe
TEOPUJCKN YyTEMETBEHNX EMMMPUJCKNX NCTPAXKMBA-
Hba M [1a MPaTN CaBpPeEMEHe TPeHOOBEe y ApYLITBe-
HIUM Haykama. Hagorpahyjyhn HOBMM TEXHNYKMM
NHCTPYMEHTMMA M HayYHUM MEeTOA0JI0rMjaMa Ayro-
roAMLLHE MCKYCTBO Y KOHLIEMNTYa11M3aLmji 1 CPOBO-
Retby Kako KBAaHTUTATMBHMNX TAKO 1 KBAIUTATUBHMX
NCTPaXBakba, A40OMjeHM NoAaLn He CToje CaMo Y
LieHTpY OBOT 300PHKKa, Beh NpeacTaB/bajy 1 BaXaH
jaBHO [JOCTYMNaH pecypc 3a [1a/ba UCTPaXKMBatba M 33
Kpenparbe nperopyka y okB1pY oaroBapajyhux jas-
HIX NONINTKKA.
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COLNO-KYJZITYPHA NOBE3AHOCT:
NMCKYCTBA MEBYHAPOOHUX CTYOEHATA Y CPBUIA
N CTYOQEHATA U3 CPBMUJE Y MHOCTPAHCTBY

Linsb paga je na ce gonpuHece So/beM pasymeBatby M3a308a M MoryhHoCTM co-
LIMO-KY/ITYpHE NMOBE3aHOCTM Ca CpeanHaMa Nopeka 1 AeCTrHaLMje Kpo3 NCKYCTBa
MmeflyHapoaHux cTyaeHata, U To cTyaeHata n3 Cpduje Koju Cy MManm NCKyCcTBo
CTYIMPaba Yy MHOCTPAHCTBY, M CTPAHMX CTyAeHaTa Koju ctyanpajy y Cpdmju. 3a
KBaNMTATMBHY aHaM3y Cy KOpULWNEHN pe3yaTaTi WMpPer eMnmpujcKor MCTPaXn-
Batba. Pe3ynTaTi Nokasyjy [a Cy e UCNMTaHULM Y NPOLECY UHTEPKYNTYPaSHOr
npuaarofaBarba y TPaHCHALMOHANIHOM KOHTEKCTY Cyo4aBaan ca SPOjHNM M3a-
30BMMa 1 NOCTM3a/IN PA3SIMUMTE HUBOE COLIMO-KY/ITYPHE NOBE3aHOCTK, Y 3aBK-
CHOCTV 0[] CBOj€ MO3MLMOHNPAHOCTU. MICMIUTaHWLM KOjW CY Pa3BWUAN NO3UTHBHE
cTpaTteruje y No3nUMOHMParby Y O4HOCY Ha Apyre Jbyae Y AMCKYPCY MCNosbasajy
Behy 041ly4HOCT y yNo3HaBakby APYTMX KYATYPa, a Y 3aMuLLbakby SyayhHOCTM
3a/1pXKaBajy onumjy 0CTaHKa Y 3eMsbi AecTuHaumje. Hekn MCNUTaHMLM Cy pa3sn-
SN CAMO JeIMMUNYHY COLMO-KYATYPHY NOBE3aHOCT Ca HOBOM CPeAMHOM, 1/1in
NIMMUTPaHe MOryRiHOCTY fia NpuxBaTe MyATUKYATYPHO NMOBE3MBAHLE U, 33 HoX,
ApYraunjn CTua XnBoTa. HeloBO/bHO NMO3HABAaHE je3nKa SIoKaHE CpeanHe UM
je 3HayvajHOo CyxaBano MoryhHOCTY 3@ MHTEPAKTUBHO NO3MLIMOHNPAKLE, LITO Ha-
rnatlasa noTpedy 3a ApYLUITBEHOM MOAPLLIKOM.

KsbyuHe pequ: MeflyHapoaHW CTYAEHTK, COLMO-KYTYPHA NOBE3aHOCT (connected-
ness), jesnk nokanHe cpegmHe, Cpduja

YBOJ,

Mpouecn mefyHapoaHMX MUrpauunja u modunHoctn y EBponu 1 ceeTy Beh
HEeKOJIMKO JeleHuja denexe 3HavajaH NnopacT Spoja MUTPAHATA N PAa3HOIMKOCTH
y HbMXOBOj TUMNOIOMMjU. Bennkn aeo Tora YmHe rinodanHm odpasoBHM npouecu
N CBE pa3HOAMKKWja nonynaunja mefyHapoaHnx cTyaeHaTa. MeflyTum, aHanmse
NCTPaXKMBakba NMOKasyjy A3 TOKOBM MeflyHapoaHMX CTyAeHaTa NocTajy cBe Hepas-
HOMPAaBHMjM U LIEHTPANIM30BaHMjW, M [a Y0ra MHCTUTYLMjA, OJHOCHO, TaKO3BaHe
MUIPaLMOHE MHOYCTPMje A0AATHO HarlallaBa HePaBHOTEXY Y C/IOXKEHO] ANHAMMN-
um mohiny rnodanmsaunjn odpasosarsa (Shields, 2013). Ca apyre cTpaHe, He Tpe-
ba 3aHeMapuTN H CNOCOSHOCT aHTaXkKoBarba W Ae/0Bakba (eHr/1. agency) caMmmx
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mefyHapoaHux ctyaeHaTta (Mpenojesuh Jecnuh, 2009), koje ce y 0O6pa3oBHOM
Onckypcy od1M4yHo gedrHMLLY Kao ,,CnocodHOCT MA3AMX sbyan Aa AOHOCE OfyKe
N Npeay3nMajy akuuje y npasLy CONCTBEHOT XMBOTA 1 daroctarba” (Dedaeghere,
McCleari, & Josi¢, 2016: 2). Y Tom cmucay, mefiyHapoaHe cTyaeHTe Tpeda nocma-
TPATWN Kao KyJITYPHM pecypc ca NoTeHLUMjanom aa mefycoOHO noBexe C/ioXeHy
nonynauujy mefyHapoaHux, Kao 1 gomahnx cTyaeHaTa, anv 1 ApyLiTea nopekaia
n gectuHaumje (Baxter, 2019; Urban & Palmer, 2014). Mefytum, JlexTo 1 capaga-
HuuK (Lehto, Cai, Fu & Chen, 2014) 3aksbydyjy Aa ce namehy gomahnx n ctpaHmx
CTyAeHaTa, Kao OCHOBHe ABe rpyrne y rpafjerby o4HOCa NoBe3aHoCTH, GOpMUPajy
YNpPaBo OJHOCKM HEMOBE33HOCTM Y YMNjOj OCHOBM CY je3nyke 1 KynTypHe dapujepe,
napasjiesIHN APYLITBEHM XMBOTU 1N OLHOC 3aCHOBAH Ha MPUCTYMNY HUCKOT pU3MKa
y MPpUXBaTakby Pa3INYMTOCTW. MapraHo (2008) HaBoAM A3 Ce UCTpaXXkMBarba GhOoKy-
CMPajy YrNaBHOM Ha HadyMHe yTuLaja rModasIHMX TOKOBA Ha TpeHoBe ModuHo-
CTW CTYAEHaTa, @ BEOMa PETKO Ha TO KakKO CJIOXKEHWN TPAHCHALIMOHAHM TOKOBK 1
npoLeck yTMYy Ha came CTYZIeHTe U HXOBe NpoLece CHaslaxera TOKOM dopaBka
N CTyAMparba y MHoCcTpaHcTBy (Gargano, 2008). OBO ce HapPOYNTO OLHOCK HA CTY-
JEHTe KOju He CTyAMPajy Ha EHINTIECKOM je3UKY.

LUme paaa je na ce gonpuHece So/beM pasymeBakby M3a30Ba 1 MoryhHo-
CTW COLMO-KYNTYPHE MOBE3aHOCTM Ca cpearHaMa Nnopekaa 1 AecTUHaunje Kpos
NCKYCTBA ABe pa3sinuymTe rpyne mefyHapoOHWX CTyAeHaTa, cTyaeHaTa n3 Cpduje
KOj/ CYy MMann MCKYCTBO CTYAMPatba Y MHOCTPAHCTBY M CTPAHWX CTyAeHaTa Koju
ctyanpajy y Cpdujn.

KOHLENTYAJIHA OKBUP

Y 0BOM pafly KOHLENT NoBe3aHOCTM MOCMATPaMo npemMa geduHNLMjK Kojy
cy nanv TpaH v fomes (Tran & Gomes, 2017), KOj\ Cy MOKa3a/ M 4a COLNO-KYITYPHA
(He)moBe3aHOCT MMa BaXHy ynory y odnnkosarby M rpafjerby MOEHTUTETa, Kao U
akagemckor nocturiyha n acnmnpaumja meflyHapoaHmx cTyaeHaTa TOKOM neproaa
cTyanparba 1 dopaska y MHocTpaHcTBy (Tran & Gomes, 2017). Y yBoay cTyanje o
NOEHTUTETY M MOBEe3aHOCTU MeflyHapoaHnX cTyaeHaTa osu ayTopu (Tran & Gomes,
2017: 7) noBe3aHOCT cy AedUHMCANIN KAO PesIaLlMOHN KOHLIENT KOju Cce O4HOCK U
Ha Y>KMBO OCTBApEHE 1 BUPTyeIHe 0JiHOCe Koje MeflyHapoaHW cTyaeHTH u3rpahyjy
Ca NojeaAnHUMMAE, MeCcTMMa, 3ajedH1LAaMa M opraHm3aunjama. Harnawaea ce aa je
MefyHapoaHa NoOBe3aHOCT CTyAeHaTa yCKo NoBe3aHa ca oceharbemM nprnagHocTy
M 3eMJbM MOPEKNA, KA0 M 3eMJ/bM Y KOjOj CTyAMPajy. Kao jeaHako BaxXHY KaTeropujy
TpaH 1 fTomes (Tran & Gomes, 2017: 7) HaBOAE 1 COLIMO-KYJITYPHY HEMOBE33aHOCT,
Y VHUBEP3UTETCKOM KOHTEKCTY U/Wn n3BaH mera (Dang & Tran, 2017), o4HOCHO,
ocehatbe MarbKa MM M30CTaHKa NPUNaAHOCTM 3ajeAHMLN UV BpeaHOCTMA, S1io
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y 3eMJbM AecTuHaumje, nnm y gomosuHn (Tran & Gomes, 2017). Y ToM cMnchy,
VJ10ra je3nka cpeanHe cTyarparba MMa Bennkin 3Havaj (Kennedy & Furlong, 2014).

AHann3snpajyhn nckycrsa meflyHapoaHux cTyaeHaTa y AycTpasamjy n HaumHe
Ha Koje MOry Aa pasBujy 1 OCTBapYjy MOBE3aHOCT TOKOM CTyAMja y MHOCTPAHCTBY,
XaCcHWH 1 Xajek (Hasnain & Hajek, 2022) HarnalwaBsajy BULLeANMEH3MOHANHY Npn-
poJly NoBe3aHOCTU. Mefy HblMa ce NCTUYY APYLUTBEHM acnekTH, Ca Har1ackoM Ha
MpeXy KOHTaKaTa y 3eM/bM AeCTUHaunje; KyNTYyPHWU, OAHOCHO Ha KOj/ HaYMH Me-
fAyHapoaHu CTyAeHTM pa3BuMjajy NpUNALHOCT KYATYPHUM W APYLUTBEHWUM BPEHO-
CTMMA; NOJIMTUYKN N MEAN]CKM KOHTEKCT 3eMJ/be CTYANPatba; MPOCTOPHM acMekT,
OZIHOCHO [10XKMB/baj OKPYXeHa Y KOM XMBE M CTYAMPajy; TPAHC/IOKaHW, CAaCTaB/beH
OJ1 MPeXa M KOHTaKaTa Koju cTyaeHTuMa omoryhaajy oap>kaBarbe Be3e namehy
cpelvHe nopekna u gecTnHauuje (Hasnain & Hajek, 2022: 33).

McTpaxmBarba NCKycTaBa meflyHapoaHMX cTyaeHaTa noTpedOHo je MoCcMaTpaTh
13 NepcneKkTnBe TPaHCHALMOHAIN3Ma, OAHOCHO, TPAHC/TIOKAIHOCTM M TPAHCHAaLUM-
OHaNMHUX APYLITBEHMX MNOJba, KOja ce, Kako AedurHuiie FapraHo (2009), dokycrpa-
jy Ha NojeAnHLLEe Kao Y1aHOBE MPEeXa M 33jeAHNLA YK/byYeHUX Yy MeflykyaTypanny
Pa3MeHy, y NpocTopmMMa (NosbMMa) 3@ pa3meHy, OpraHn3aumjy n TpaHcdopmaLm-
jy naeja n npakcu (Gargano, 2009). TpaHC/IOKaHOCT Ce onucyje 1 Kao npunag-
HOCT MefyHapoAHMX CTyAeHaTa Pa3/INYMTUM floKaumjama nctospemMeHo (Hasnain &
Hajek, 2022) Kao 1 HA4YMH Ha KOju ce 3ajeHNLIEe NOPeKIa U CTYANPaHba LWNPE KPO3
NPOCTOPHY MOOWMTHOCT M MHTepakLnje namelly KOHTEKCTa nopekia n AecTMHaumje
(Conradson & McKay, 2007). Takohe ncTpaxmsarba NOKasyjy Aa TPAaHCHALMOHAAHO
yTeMeberbe y BULLE KY/ITYpa MOoMa)e MAaaMM TasIeHTMa, BUCOKOOOPa30BaHMa
N CTpyYHbaliiMa aa Sosbe pasymejy passvke y GyHKLMOHNCabY APYLLTBA NOPEKa U
LecTiHauuje, n Aa pa3sujy MHOBATMBHE MoryhHOCTM NprMeHe §0sbe KOMyHMKaLMje
/NN NPeHOoCa 3Harba U BellTHA 3mehy ase cpeante (Predojevié-Despic, 2022;
Erkmen, 2018). Kpo3 oBakaB MpUCTYM Ce MOTY YOUYNTN N OrpaHMYeHa N 04HOCK
MORN Y LLIMPEM KOHTEKCTY 1 60/be pa3yMeTy Kako ApYLUTBEHE, KYyATypHE W akaaeMm-
CKe Mpexe NoApLiKe Ha TPAHCHAUMOHATHOM M TPAHCKYATYPAJIHOM HMBOY AONPU-
HoCe CTyAeHTMa y rpafherby 10XMBIbaja M NpeAcTaB/barba cede (Gargano, 2009).

3a pa3MaTpatbe COLMO-KYATYPHE MOBE3aHOCTN PeIeBaHTHA je 1 MoCTaBKa Te-
opuvje No3MLNOHMPaAHba KOja MCINTYje Kako NojeanHal, JoXMB/baBa 1 onncyje cede
(pediekcMBHO) 1 Apyre y 04HOCY Ha NpaBa 1 odaBe3e Koje HACTAjy Y MHTePaKLUnjn 1
Kpo3 MHTepakumnjy (Harré et al., 2009; Davies & Harré, 1990). Y ucto Bpeme, OKBUp
Teopuje No3nLUMoHNparba omoryhaBa MHTeprnpeTnpare GAynaHOT, AMHAMNYHOT U
KOHTEKCTHO 3aBMCHOT pa3Boja TOKOM oApefeHor BpeMeHCKOr Meprnoaa Koju Moxe
[a gosefe [0 perno3nunoHmpatea (Kayi-Aydar, 2014). Yk/byumBarse Teopuje no-
3ULUMOHMPatba Y NOCMaTpatbe MHTEPKYATYpasiHe (He)NoBE3aHOCTN PA3HOIMKMX
rpyna mefyHapoaHMX CTyAeHaTa, Kao LWTO je C/1y4aj Y Hallem NCTPaxKMBakby, je-
CTe BaXXHO jep C& MOTY YOUMUTM HA KOj/ HAUMH Halle LUMSbHE rpyne No3numoHnpajy
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cede y OJHOCY HAa KOHTEKCT 3eMJ/be MNOPEKIA, 3eMJ/be flecTNUHALMje, KAo 1 Tako3Ba-
HU npocTop MoryhHocTh TokoM BpemeHa (Marginson, 2014; Dang & Tran, 2017).
VcTpaxkmBarse Ymje pesyarate MHTePnpeTpamMo e je Wrper NCTPaXK1Barba Ca
MefyHapoaHUM CTYLEHTMMA. VICTPaXXnBatbe je 3aCHOBAHO HA TEMATCKOj aHa/In3u
noJaTaka npukyn/beHnx nomohy Tpmn Gokyc rpyne 1 19 NonyCcTpyKTYpUpaHnX ay-
SUHCKMX MHTEpBjya."

COLUMNO-KYNITYPHA NOBE3AHOCT MEBYHAPOOHUX CTYAEHATA
- AHAJIN3A N OUCKYCHUJA PE3YJITATA

KynidypHa (He)iiose3aHocl

Y pazmMaTpakby NOBE33AHOCTM Ca KYITYPHMUM e/1IeMEHTMMA ApYLUITBa Nopekia
M gecTmHaumje, Kao n 04HOCa Npema jesnky HoBe cpeanHe, n3jaBe NCNUTAHWKA,
n ctyneHaTa 13 Cpduje ca NCKYCTBOM CTYAMPatba Y MHOCTPAHCTRY, M CTPAHMX CTy-
neHaTay Cpdujn, ogHocKe cy ce Ha pedSIeEKCMBHO MO3NLMOHWpPatbe Yy OAHOCY Ha
HOMXOB TPEHYTHWN MOEHTUTET.

YuecHunua $oKyc rpyne, CBOj jeAHOroAnLHM OOPABaK Ha CreunjanncTmny-
KNM CTyAMjamMa y MHOCTPAHCTBY A0XMB/baBa Kao BEAMKN YCMEX, KOje je 3HaYajHO
YTULIAJIO HA HoeH MAEHTUTET U NO3NLMOHNPaHbe U HAKOH noBpaTka y Cpdujy, oa-
HOCHO 3eMJby NOPEK/IA.

LVImana cam Upusuky He camo ga dygem Ha Wom yHuBep3uitelly, 3ajegHo ca um
JbYguma clygupam, Uposogum Bpeme Ha gpyiaduju Ha4yuH Heio o8ge u umasaa
cam Gdpunuky ga odbuhem Wy 3emsmy, ga yao3Ham Kyailypy MHOIO gpyiux /eygu...
CBAKako je o buo peHoMeHanaH Moj yciex u UckycliBo Koje me je odaukosano
Y BesIuUKoj Mepu U gaso Mu MHoIo sulle camoioy3garba.” (X, 37, CAL)

CtyneHTknrba MegnumHe ns Cupnje y Cpdujun je roanHy gaHa. NMoHOCHA je
LITO je JoLusia Npeko Nporpama ctuneHavparea Bnage Cpduje ,Ceety Cpdnjn”.
Kako HaBoau, Cnpunja y CpOnjy Ha LLKOSTOBaHE KPO3 CTUMEHAMPAHsEe Lasbe CaMo
Hajoosbe cTyaeHTe. Cpounjy A0XKMBIbaBa Kao BeoMa SSIMCKY KYNTYPOOLIKM U joLL
npe [40/1acka je nmana jak ocehaj noBe3aHOCTW. [J1TaBHW pa3sior cy NpeTxoAHe npej-
CTaBe Koje je umana o Cpdujn n Jyrocnasuju, jep je jolw y OCHOBHOj LLUKOJIN y4nIa
o MNMokpeTy HeECBPCTaHMX 1N MOBE3aHOCTN n3Mely 3emasba y pasBojy.

~Vmam ocehaj kao ga sBogum HoBU cliua XusoWa Koju 3Ham ioguHama... Bo-

Jena cam ga caywam o Cpbuju. Mucium ga je o duna Heka spcita yeHpa

' [leTasbHNja METOA010LLKA 08jallHbetba 1 COLMO-AeMOrpadcKe KapakTepPUCTUKE NCMNTAHM-
Ka [aTu cy y NpBOM Mor1as/by oBe nydamnkaumje.
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csellia ako ce 8paliuMo yHAsdag, y speme Jyiociasuje. 3aHumase cy me Ky/lly-
pa u uctopuja Jyiocnasuje. [loctua cam casHana o Tulldy u Kyawypu lNokpeua
HecspciiaHux. To je duso jow y ocHOBHOj wiKou. To je dusia Kao opiaHuzayuja
Koja je oKyu/basa augepe u3 apalckol caellla u MHOIUX 3emMasba y passojy. Kao
HewlWo y yeHWpy csellid, a a Wpaguyuja ce Hactuasusad. Tako ga cam gowisia
osge au4Ho.” (x, 23, Cpduja)

MefyTnMm, ncnnTaHnLa Koja rogmHy AaHa cTyampa y Mahapckoj n HemMa MHOMo
[04Mpa Ca HOBOM KYATYPOM 1 cede A0XMB/baBa NPUIMYHO M30JIOBAHO Y OAHOCY
Ha HOBY KYATYPHY CpeanHy. Y npolecy NpMBMKaBakba Ha HOBY CPeAMHY 3HAYajHO
je ynyheHa Ha 1odpy Apyrapuiy U3 3eMsbe NoPeKsIa, Ca KOjoM CTyAMPa W CTaHyje,
1 TO joj 3Ha4ajHo ydnaxaBa ocehaj ycaM/beHOCTH, a/IN U O[IBOjEHOCTM Of CpeanHe
NopekKa, WTOo Y Hana3Mma cBoje ctyaunje youasajy n CaBup 1 capaaHmum (Sawir,
Marginson, Deumert, Nyland & Ramia, 2008). MocmaTtpajyhn n3 nosnumje teHor
TPEHYTHOr naeHTUTeTa N 3amullsbeHe dyayhHocTn, oHa cede He BMAM KAo A€o0
KYAType y Kojoj CTyanpa.

,OHO Wilio Mu jeguHo ¢anu je Wa WolauHa... UHguBUgyaaucluuyka Kyaypa,
c8ako pagu 3a cede, o je Moje Muberbe. Hema domohu Wionuxko mehy dpu-
Jjaldes/bumd, Hema WosIUKO gpyxera Kao Wido uMma Kog Hac... Mu cMo HasukJiu
ga ce cBaku gaH duje kaga do gaa-Wpu calia. To Hema osge. Ja #usBuUM ca Haj-
bosbom gpyiapuyom Wako ga u gaswe Mu o dpakiukyjemo, aau ga ce o pagu
ca Mahapuma Huje cayyaj. To cy clusapu Koje u3 dpsor yina He uzinegajy Woauxko
SulliHo, anu CBAKAKO 3d XUBOW je Hewitio witio Moxce ga dyge dpecygHo. JegHo-
cluasHo cilie cpehHuju Heige gpyige Heio osge KoHKpeliHo.” (X, 23, Mahapcka)

3a pa3/iMKy of Hbe, UCMNTAHMLA NMOPEKJIOM M3 APreHTuHe, Koja je y Cpduiju
Ha Tpehoj rognHM JOKTOPCKNX CTYAN]3, Pa3BM/IA je MEeXaHN3Me CHaaXera Y HO-
BOj CpeAVHM KOju BoJe Ka NO3UTMBHOj aganTtaumju (Hasnain & Hajek, 2022; Zhou,
Jindal-Snape, Topping & Todman, 2008). NMoBe3Ba+be ca HOBOM CPEANHOM OHA
0OXMB/baBa Kao npouec. CMaTpa Aa YNO3HABae HOBUX KYJITYPHUX enemMeHaTa
N BpeOHOCTM MOpa [ia UAe NocTeneHo, 1 To y3 napaJsiesiaH npoLec NpMBmnKaBakba
Ha cBe c1adunjy NOBE3aHOCT Ca KYATYPHMM eJIeMeHTMMA 3eMJbe Nopeka. Y ToM
npouecy ce Tpyau [a NOBpeMeEHe KpM3e Koje A0XMB/baBa y CMUCY HEeOCTaTKa
YCTasbeHOr HauYMHa XMBOTa, NOPOAMLE U NPMjaTesba M3 3eMJbe NMopeksia J0XN-
B/baBa Kao KPaTKOTPajHe 1 NposiasHe, jep Ouny cynpoTHOM BeOMa TeLlLKO NoAHe  a
NpoLec NoBe3MBatba Ca HAYMHOM XNBOTA Y HOBOj CPEAMHN, HAPOUYMTO Y MHNLMjaN-
Hoj da3n dopaeka y Cpdujm. CMaTpa ce Aa cy No3MTMBHE CTpaTernje agantauuje 1
NnoBe31Barba Beoma ONTHE, HAPOYMTO y NPBMM ¢pa3ama SOpaBKa y 3eM/bM AeCTu-
Haunje. MefyTuMm, NCTpaXmBatba Koja ce 6aBe TMM acnekTMa MMa BPJ/1o Masio 'y
nuTepaTtypn o MmefiyHapoaHnm murpaHtnma (Smith & Khawaja, 2011).
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L.Kaga cy y Quiiarby muipayuje, Mucium ga Mopauwl sullie ga ce ¢pokycupaw Ha
ciusapu Koje hew ga olukpujews y HOBOj 3em/bU, Heio Ha OHO WO ocas/ball 3d
cobom, jep je y cylpolliHOM YHacHO. YMecilio ga pasmMull/baul 0 XpaHu Koja tu
Hegociaje, Wipeda ga Mucul, y peqy, osge hy ga olukpujem HOBA OMUbEHA jenid
Koja paHuje Hucam tapodana u Wako wo... Takohe, Wy cy Moxcga u dpujaitie/bu
Koje jow Hucu YyUo3Hasda... 3altio wuo ako 3auctua doYyHew ga pasmull/bawl o
ciusapuma kog Kyhe, oHga dagaw y gelipecujy u wWo je ipo3Ho.” (x, 30, Cpduja)

Takofe, 04HOC MOBE33aHOCTM Ca KY/ITYPOM AeCTUHALMje Ce MOXKEe Pa3BMjaTH
camo y ogpeheHnM cermeHTma, oK Ce 33[pKaBa 04HOC HEMOBE3aHOCTN Y APY-
M, pesynTnpajyhn y oceharby Henprnagara 3eMsbn agectiHaumje (Dang & Tran,
2017) Ny 0IHOCY Ha CBOjY N MHTEPAKTNBHY MNO3NLUMOHNPAHOCT. CTYyAeHTKMNHA [0K-
Topcknx ctyanja y Cpdujm nopeksom m3 MNakncrtaHa cede AOXMB/bABA KAO BEOMA
ycneLHy. Mima Bncoka odpa3oBHa 04eKMBatba 1 Xenur Aay wro kpahem nepuoay
NO3MLMOHNPA cede Ko MN3AY NCTPAXKMBAYMLY Ca Pa3BMjeHMM aKageMCKMM MopT-
donmom. Xenena duy Tom cMUCY Aa Bule 1 Opxxe Hanpeayje. MeflyTnm, ynpkoc
TOME LUTO je MEHTOPKMMA Ha PakyNTeTy ykasneasla Ha NoTpedy Aa yHanpeam CBo-
je komneTeHuUMje, eHa amduLMja je ocTajana He3aa0Bo/beHa. CTora, 3ak/byyyje,
noJ yC/I0BOM [1a joj ce ykaxke Npuanka, cede y dyayhHOCTM BMAN Y HEKOj EKOHOM-
CKM pa3BuMjeHOoj 3eM/bl. TO rOBOPM Aad HENCMNYHEeHA OYeKMBatba 0 06Pa30Bakba
npeLCcTaB/bajy A4O4AaTHM CTpec y npouecy npuaarohasara HOBOj cpeanHm (Smith
& Khawaja, 2011). MeflyTM, 0Ba MCMNTaHMLA je YNpaBo 13 Te HermocpeaHe CUTy-
aunje HeocTBapeHe noTpede pa3Bmia AeNMMNYHY COLMO-KYNTYPHY MOBE3aHOCTY
KpO3 NpMxBaTarbe HEJOBO/bHO MOBOJbHE aKaAeMCKE CTMMYy/aLnje KAo TPEHYTHe
HEMMWHOBHOCTM, aNIM 1 KPO3 CMO3HAajy a3 je 338 YOBEKA KOPMCHO MOHeKa ycnopm-
TV 1 NOCBETUTM ce cedu, a He caMo yyetrby 1 rpafherby kapnjepe. CTora ce, C/IMYHO
Hanasuma Jenr v TpaH (Dang & Tran, 2017) noka3syje Aa npouecu rpahersa nose-
33HOCTM M HEMNpMNaZarba MOry Aa KOeramcTnpajy 1 napanesnHo ce passujajy. Mc-
TpaxuBarbe PurHuMja (Phinney, 1990) 0 SMANMEH3MOHATHOM KOHLIENTY KYJTypHOT
NAEHTUTETa KaAa NojeanHUM MOTY [1a MMajy He3aBWCHe MOEHTUTETE KOoju ce of-
HOCe Ha HbMXOBE KyNType Nnopeksa v ApyliTaBa gecTnHaumje Takohe gonpmnHocu
odjalliHbetby OBOT CErMEHTA COLMO-KY/ITYpHe (He)noBe3aHoCTH.

~HaKkoH wiio cam gowia o8amo, UpOMeHUO ce HAYUH Ha Koju pa3mMuli/bam o
Jpyguma. Mopaw dultiu mupHa. Xohy pehu, He Moxcew Jbyge Hu Ha wia tpucu-
auttiu. OHu he camu ga ypage Heke ciusapu Kaga oygy xienu. Koauku iog ga
je Gpulliucak, pokosu u cau4Ho, oHu he ga obase o witio Wpeda kaga dygy y
ogiosapajyhem pactionoxcersy unu wita seh, u oHga kaga oHu o x3cene. Osge
cam Hay4unaa wida je wo dpuia 3a cede. ColdclugeHu dpuopuiiedu... Bugena
cam osge Jpyge Koju siello 3use u Wo je yiuuyano Ha meHe.” (x, 29, Cpdnja)
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CoyujanHa (He)iose3aHocl

pahere ogHoca mefly meflyHapoaAHWM CTyAeHTMMA, M3MeRy CTpaHUX 1 o-
Mafhmx cTymeHaTa, Kao n Apyrux Kateropuja gomaher cTaHOBHMLWTBA AOMPUHO-
ce coLMjasIHOj MOBE3aHOCT Y 3eMJbM AecTuHaunje (Hasnain & Hajek, 2022; Tran
& Gomes, 2017; Sawir et al., 2008). MeflyTnm, pe3ynTaTh nctpaxmsara (Tran &
Gomes, 2017; Lehto et al., 2014; Smith & Khawaja, 2011; Zhou et al., 2008; Sawir
et al., 2008) noka3yjy Aa ce mefyHapoaHWN CTYAEHTM Y CKJlanaky NO3HAHCTaBa m
npuvjaTesbCTBa Cyo4aBajy ca pa3/IMyMTIM M3a30BMMa 1 NpernpekamMa, Hapo4mTo Ca
JIOKa/THMM CTAHOBHMLITBOM. Kao jeaH of passiora ce HaBoje 1 passnke namefy
NHANBNAYANTUCTUYKNX M KONEKTUBNCTMYKMX KyATypa (Lehto et al., 2014; Smith &
Khawaja, 2011; Zhou et al., 2008), 3anagHe 1 UCTOYHE XeMncdepe, o4HOCHO r10-
danHor cesepa v jyra. C 0631MpomM Aa y KOJIEKTUBUCTUYKNM KYATypama nocToje
jake Be3e 4naHoBa NopoanLEe U SJINCKMX MPMjaTesba, Marbak HXOBOT MPUCYCTBA
y 3eMJbM NOpeKJSIa 3a X Moxe Aa dyae ontepeherse MM NpeacTas/ba Npenpeky
3a dosbe 1 naklle ykaaname y MHAMBUOYAANCTNYKE KYATYpe r108asiHOr ceBepa,
roe odunyHo ctyanpajy (Smith & Khawaja, 2011).

Mpumep yyecHMka oKy rpyne, Koju ce Bpatio y Cpdujy HakoH Tporoau-
WwHber SopaBka Ha MacTep CTyAnjama y EHIIeckoj, roBopm KOJIMKO je 3a Hhera Ha-
KOH eMurpaLmje npomMeHa HadnmHa KOMyHK1KaLmje N Merakbe 0HOCa Ca Nopoaun-
LOM M NpujaTesbnmMa y 3eMsbi nopekaa d1o BaxkaH GakTop He CaMo 3a OANYKY
o nospaTky, Beh 1 nosnumnoHnparse y rpaferby (HE)MOBE3aHOCTM Ca CPEANHOM Y
Kojoj je ctyanmpao. CIMYHM CYy U HaNa3n NCTPaXxiBarba Mefly BMCOKOOOpa3oBaHMM
nospatHnumma y Cpdnjy, (Predojevié-Despié, 2022) Koju nokasyjy Aa cy UcnuTa-
HULM Yy CTPATermMjama coLmjasIHOT MO3NLMOHWPatba AedUHMCANN FpaHnLe yT1Laja
oapefeHnx KyNTYPHUX eneMeHaTa KyIType 3eM/be JecThHaLMje Koju Cy YyTULan
1N HA OZINIYKY O MOBPATKY Y 3eMJby MOpek/sia.

~Hekako cmo mu ca cesepa LipHe ope UpusiudHO Be€3aHU 3a Uopoguuyy, UMam
wupoi Kpyr upujallie/ba U gok clie Wamo UHWeH3UBHO UX ogpxasallie u 4ecllo
xeenuie ga goheie osge... Miak ce Wwamo (/loHgoH, dpum. ayiuopa) ocehaite
ga clue clupaHau, jecitie uHUEpHAUUOHAIHO aau umaite ocehaj ga clue clupa-
Hau. HujegHoi Upujaitiesba EHine3a, xaagHu cy. NocebHo Halipegosarbe y clupy-
uu, 3Ha ce ipaHuya.” (m, 37, EHrnecka)

CTyaeHTKMHA Koja je y Tpauy, y AyCcTpujn, Xneena geceT rogmHa 1 Tamo
33BpLUWJIA MAcTep NPOrpam ynpkoc narpafleHom npouecy jake noBe3aHoCTN Ca
cpeanHoM 1 rpagom palom, Hinje ycnena aa narpaam ocehaj nprunagHocTh 3e-
MJbW JecTuHaumje. Vi3adpana je aa ctyavpay Ipauy jep joj ce rpaj BeoMa CBMAe0
N TOKOM BpeMmeHa je narpagnaa ocehaj curypHoctu, wro ou Tpedano aa dyae 3Ha-
YyajaH dakTop 33 pa3BMjarbe NPUNAAHOCTM AeCTUHAUNjKU cTyanparba (Hasnain &
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Hajek, 2022). Takofe, )xenena je NCKyCTBO XMBOTA M CTYANPAHbA Y MHOCTPAHCTBY.
ToKOM MflaHMparba 1 anavumnparsa 3a cTyanje, Kako HaBoan, d1a je cnpemHa u
[la ce oApeKHe 1 APXKaB/baHCTBA 3eMJ/be Nopeka. MefyTnm, Tek y MHOCTPAHCTBY
je mocTana cBecHa [a HMje CMpeMHa 33 TakaB NCKOPaKk.

,Ja cam ogysek duna oliBOpeHa y cMUc/y cse me UHIepecosaso a ek Kkaga
cam oluuwia tpexko cam cxsalliuia KoJuKo cam ousia 3alUBopeHa 3a Heke clusa-
pu... Kaga kpeHew ga Gpumaw uau ga ce douciiosehyjew ca gpyiom Kyaliypom,
e oHga Kpehew ga Gpumehyjew ga u u Kosiuko 6p30 cu y cliarby ga ce ogpoguil
0g CBoI... Wilia je oHo witio iWiu 3alpaso umaw kog Kyhe... wita iiu je dultiHo. Ty
Kkpehy dpuopuilieliu, je3usom Sp3UHOM, camo ga ce caaxcy.” (K, 33, AycTpuja)

HaBeneHa ABa npyMepa nokasyjy Aa meflyHapoaHu CTyAeHTM TOKOM npoLeca
aKaZeMCKe MHTePHALNOHANN3aLMje HACY YBEK CMPEMHM 33 Pa3BUTAK MYITUKYATYPa-
JIN3Ma, OJHOCHO TPaHChOPMaALMjy HAYMHA L0TAAALLIHE NMOBE3AHOCTM Ca KYATYPHUM
BpedHOCTMMaA cpeanHe nopeksa. OBo noTephyje 1 Haas MCTPaXKMBatba 1a MHOTM
MeRyHapoAHW CTYAEHTN Y MHOCTPAHCTBY MMajy noTpedy Aa NpuxBaTe Yr/1aBHOM
OHO LUTO [OXMBJ/baBajy KAao C/IMYHO AOTaAdlHeM CTUNY XuBoTa (Beech, 2019).

MeRyTUM, CTYOEHTKNHbA OKTOPCKNX CTYANja N3 ApreHTuHe, oapefheHe cany-
HOCTW KYNTyPa 3eMJ/be NopekKJsia U AeCTUHaUMje, Kao LLTO Cy OTBOPEHOCT 1 CPAAYHOCT
JbyAM NOXMB/bABA KA0 BaXKHMje y 0AHOCY Ha 3Ha4dajHe pasnuke. [la &1 n3rpagmna
MOBE33aHOCT Ca JIOKASIHMM CTaHOBHMLLTBOM M CPMCKNM COLMO-KYNTYPHMUM BpeaHO-
CcTMa omno je noTpedHO BpemMe, aiv 1 NO3UTMBAH CTaB KPO3 rpafierbe MCKyCTBa
Yy NO3MLMOHMPakby Y OAHOCY Ha Apyre sbyae y ANCKYPCY W KpOo3 Hhera. Hanme, Tek
KpO3 MHTepaKLWjy ca Kosierama 13 pasIMdnTnx eBPOncknx 3eMasba CxBaTuaa je
0a Ha bankaHy ny Cpdujn Mmoxe naklle ga passuja Mefyrbyacke ofHOCe Hero 'y
ceBepo3anafHoj EBponn, oa4HOCHO, KOANKO je S/IMCKO MoBe3aHa ca Ky1TypoM 3e-
MJ/be CTyAMparba. Y Tome joj, Takohe, 3Ha4YajHO NomMaxke oAJIyYHOCT, WTO JaHT U
CapaAHMLM, KAao M XaCHNH 1 Xajek HaBo/e Kao BaxkaH nNpeaycsioB 3a So/be 1 Nak-
e yrno3HaBarbe HoBe kynType (Yang, Zhang & Sheldon, 2018; Hasnain & Hajek,
2022), U3 Yyera Npon3nnasu, Uam je Nak y3pok, eHo 3aMmnllsbarbe dyayhHocTw,
y Kojoj cede moxe aa suan y Cpdnjn 1 HakoH 3aBpLIeTKa CTyAuja.

LViclio Wako 80/1UMO ga paszioBApAMo ca HaACyMu4HUM /byguma. Cluojumo Wako
Ha ayliodyckoj cliaHuuyu U /bygu camo doyHy HUolikyga ga dpuyajy. To ce a-
kohe vecitio gewasa, uy ApieHitiuqu u osge (y Cpduju), anu /bygu cy 8pso gpy-
wliBeHU Ha Ha4uUH Koju HUCam cpeluasia y auagHof Egpouu... OHU He pasiosd-
pajy mehycodHo ocum ako Huje dawr HeolxogHo, Wiio me je wokupasao. ClUBApHO
cam o cxsaliana udHo u spehano me je... JeguHu Jeygu ca Kojuma cam mMoiaia
ga dpu4am o HeodasesHuUM Wemama dusau Cy Uau MuipaHiiu u3 JlaluHcke Ame-
pUKe usu ca basakada, Wako ga cy oHu y oM cmucay ucuu.” (x, 30, Cpdunja)
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JpyLliTBeHa NoApLLUKa je BeomMa O1THA 3a CTUMY/IMCatbe afanTalmje y HOBOj
cpeanHn. McTpaxkmBarsa Mokasyjy Aa APY>KEeHe CaMO Y KPYyry CYHapOAHWKA jecTe
BaXXHO 33 Npouec aaanTtauuje, afin Aa Hnje 4OBOJbHO Aa Npeaynpeamn camohy, Koja
ce yo4aBa Ko Benunkor dpoja meflyHapoaHux cTyaeHaTa (Sawir et al., 2008). Ca
Lpyre CTpaHe, WMpere MpeXe MO3HAHCTaBa ca ApYrMmM MmeflyHapoaHNM CTyaeHu-
Ma Kao M MoApLLKA 0f CTpaHe cpeanHe AecThHauMje je kybydHa (Smith & Khawaja,
2011; Berry, 2005).

McnnTaHWUa ca 3e/IeHOPTCKMX OCTPBA, MPEe HEero WTO je AOLW13 Ha MacTep
CTyanje, 3aBpLUMAa je ocHoBHe ctyanje y KnHu. Mako je y Knbin nmana ognmyHe
yC/I0BE CMeLLTaja y CTYAEeHCKOM A0OMY, HMje IMaJsla FrOTOBO HMKAKBOI KOHTAKTa Ca
nomahum ctygeHTma. Ca gpyre ctpaHe, y Cpdujn cy yCioBM CMeLLTaja Aaneko
HEMOBOJbHN|WN, aJN HbOj TO HE CMETA, Aparo joj je WTo 1 AoMahu cTyaeHTn Xnee
V NCTOM CTYAEHTCKOM AOMY, TaKO Aa CBW 3aje[lHO Aesie UCTM NPOCTOP, M33a30Be U
nckyctea. CmMellTeHa je y codu ca 1eBOjKOM Apyre Bepe 1 Apyradnje Kyatype, ny
no4YeTKy joj je S0 TelKo Aa ce yKaonn nako ode 1o085po roBope eHrnecku jesmk,
Ha KOM 1 KOMYHMLMPAjy. MefyTM, BpeMeHOM cy ocTBapuie 8/1M3ak npujaTesbCkm
O[HOC KOjn je odeMa NpeAcTaB/bao BaxkHY APYLUTBEHY NMOAPLLKY.

LIMam yumepky u3 VipaHa u moxcellie o ga 3amucaullie, ja cam AppuxkanHka,
a oHa je ca bsiuckoi Victwoka. Tako ga cy Ky/allyposiowKe pasiuke oipomHe. OHa
je mycaumanka, ja xpuwhaHka. Y eHa caakogHesHa pyiiuHa je pasauduila
Helo Moja, anu HUKaga Hucam UpoHAaw/id Hekoid ca Kume ce Wako godpo caa-
Hem” (x, 27, Cpduja)

HaBegeHM Npumep Nokasyje KOAMKO je 04JIy4YHOCT Halle NcnuTaHuue aa
NPUXBaTN PA3/IMYMTOCT, OAHOCHO A3 Aenn cody, a Ha Taj HAYMH M CBAKOAHEBULY U
0e0 NHTUMHOCTW Ca AE€BOjKOM ApYre BEPe M 3HaYajHO APYravymjmnx KyATypOsIOLWKMX
HaBWKa, yHanpeanna HeH npouec agantaumje n no3nTMBaH 04HOC Npema nosesu-
Batby Ca CPEAMHOM CTyaMparba. Tpeda A04aTH Aa je HA HbeHY 0AJ1yYHOCT YTULASIO
HEKOJIMKO eNIeEMEHATa, K30 WTO Cy TPAHC/TIOKA/THA MOBE33aHOCT NCKYCTaBa U3 3eMJbe
nopekna,  3eMasba Yy Kojuma je ctyampana (Hasnain & Hajek, 2022), kao 1 goHolue-
Ho€ OZI/1yKe O MOHOBHOM CTyAMPatby Y MHOCTPAHCTBY, KOje Ce Yy NCTPaXkKmMBarby JaHr
N CapagHMKa MoKa3asio KAao BEOMA 3HaYajHO 3a ydJ1axkaBarbe Ky/ITYPHOT LWOKa KoJ
CTyAeHaTa y npolecy agantauuje y HoBoj cpeanHn (Yang et al., 2018). Hanme, oHa
je nmana mnsrpafheHy ceecT o NoTpedn 338 MHTEH3NBHUUM KOHTAKTMMA Ca CTYLEeH-
TUMa N3 APYrnx KYATypa, jep Y PaHNjUM UCKYCTBMMA CTYAMPAtba Y MHOCTPAHCTBY
HWje 1nMasla MHOTo Npuanke 3a To. Takohe, HeHa oa1yKa A3 HAKOH MOBPAaTKa U3
KrHe ca ¢pakynTeTcKoM ANMIOMOM M KPaTKOT MOC/IOBHOT MCKYCTBA Y 3eMJ/bW Mo-
peksa, MOHOBO eMUIPMPA Yy MHOCTPAHCTBO Kako Ou cTekna mefiyHapoaHy mactep
AVMNI0OMY 3HAYAjHO je MOTUBMCAHA, MPEMA HEHOM MULLISbEHY, MHOTO MOBOJbHMjEM
CTPYYHOM MO3MLIMOHMPAHLY Y MOC/IOBHMM KPYroBMMa Yy 3€MJ/bM MOPeKa.
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Ynoia jeauka cpeguHe cllyguparbay coyuo-KyailypHoj (He)iiosezaHocuu

Mprmep CTYAEHTKNHE AOKTOPCKMX CTYANja Ca 3e1eHOPTCKMX OCTPBA, TaKo-
fe, Nokasyje A3 je 3Harbe eHIeCKor je3MKa BaXKaH pecypc 3a J1aklly aaantaumjy
N YCNOCTaB/batbe COLMja/THE MOBE3aHOCTH, HAPOYMTO Ca APYrnM MefyHapoaHNM
CTyAeHTMMA. MeflyTiM, oBNaZiaBarbe je3nMKom 3eMsbe aoMahiHa aaje 3HaTHO Behe
LaHce 3a Opxy afanTtaumjy, ny Coumo-KynTypHOM 1 0Opa3zoBHOM foMeHy (Smith
& Khawaja, 2011).

Pe3ynTat Ao Kojux cy aowwnm Majpa3nm 1 KasaHu (Poyrazli & Kavanaugh,
2006) noka3syjy Aa CY HMXN HUBOW 3HAHA EHIECKOr je3MKa NoBEe3aHM He CamMo Ca
cnadnjmm akageMckmm nocturiyhem ctpannx ctyaeHata y CAJL-y, seh 1 ca ykyn-
HMM MCXOA0M COLMO-KYNTYpHE nHTerpaumje. To je yjeaHo v jeaaH of Hajsehux
1N3330Ba 3a cTpaHe cTtyaeHTe (Trice, 2003), HAPOUYMTO, ako HMCY A0OPO 3HANN je-
31K HOBE CPeAIHE, /M Fa YONuITe HUCY Y411 Npe A013CKa Ha CTyAnje, Kao WTo
je cnyyaj ca cTpaHmMM cTyaeHTMMa 13 nporpama CeeTy Cpdnjn, Koju CTyaAnpajy Ha
cprnckom. Takohe, Kan-Ajaap (Kayi-Aydar, 2014) nokasyje Aa ctpaternje nosnum-
OHWPAHOCTW CTyAEeHAaTa MOTy a CTUMYANLLY UM OTexXajy MoryRHOCTM 1 MCKYCTBa
y4eHba je3rika HoBe cpeauHe.

MehyTnm, BeoMa cy peTka UCTPaKnBarba 0 n3a3oBMMa MmeflyHapoaHe aka-
nemcke MOOMMIHOCTM Y CpeanHamMa HeeHr/1eckor roBOPHOT NoApyYja 1 CTyAMpatba
Ha je3MKy KOjW Ce He CMATpa CBETCKMM, KAa0 N O MHTEPAKTUBHOM MO3MLIMOHNPAHY
M CTPaTermjama CHaslaXera CTPaHKWX CTYAEHATa y Npoluecy aganTtaumje y TaKBOM
OKpYXehby.

[Mpumep CTyAeHTa OOKTOPCKMX CTyAMja y Hemaukoj, nokasyje ga my je pe-
deKkcMBHA NO3MLUMOHMPAHOCT, OJHOCHO OMNPeAesbeHOCT a A0OPO Hay4YM HemMay-
KW je3unk, KOju je CAaMOMHULMJATUBHO Y AYXXEM BPEMEHCKOM Mepunoay y4mo npe
emMurpauvje, 3Ha4ajHO NOMOrNa M oJsaklianaa agantauujy. Mefiytum, omoryhinna
My je 1 1a y KpaTKOM POKY arimumnpa 1 Kao AoKTopaHa dyae YK/bydeH Ha Hay4YHU
NPOjeKaT Koju Ce MoKJ1anao ca HeroBom amOunLnjama n yCMeper-em.

,Jako je Gomoiio o wWilio cam ja paHuje u3 Yuclio pekpeallusHUX pasz/aoia y4Huo
Hemayku. Jocta cam ia yquo. 2015. cam dosoxcuo L1 jeuk Ha letie uHcuuy-
y be3 Heke Hapoyullie dolpede. Mpocitio cam xitieo ga y4um iaj jeauk. [ociua
je o Gomoino jep Hemuyu dpegepupajy ga dpuyajy Hemadku. ¥ XonaHguju csu
Gpuyajy eHinecku. Og gelieiia og 7 ioguHa go dake og 85 ioguHa. Osge je gpyia
clusap, /vygu BoSIE ga Upu4ajy CBoj jeuk u gocla je Uomoiio Wo wo cam id
Y4uo paHuje, o je domoino ca emuipayujom.” (M, 30, Hemauka)

MeRyTMM, CTYAEHT OCHOBHOT, @ KacHWje 1 MacTep nNporpamay Hemaukoj, Huje
3H30 HEMAYKM HEMOCPEAHO MO A0J1acky. 300r Tora, aAMMHNUCTPATUBHE NpoLeay-
pe, Kojux je y noyeTky O1io MHOTo, NpeAcTaB/base cy A0AaTHE N3BOpe CTpeca,
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anuv Cy N HEeraTUBHO YTULIANE HA MHTEPKYATYPasHY nHTepakuujy. Meflytum, me-
roBa MCKYCTBA Ca aAMWHUCTPATUBHUM U je3ndkinm dapujepama, Takohe, rosope
0a v OPYLITBEHE M aKkaZeMCKe CTPYKTYpe Yy KojuMa ce 0ABWjajy MHTEPKYATYpPasIHE
penaumje CTPaHMX CTYAeHaTa MOTy [a NPeACTaB/bajy M NpenpeKke 3a HMXOBO ak-
TMBHO YKJ/by4nBakbe y TOM Norseay, 0AHOCHO 0OSINKYjY HoMXOBE MHTEPKYATYPAJIHE
NHTepakumje n nosesaHocTn (Tran & Pham, 2015).

»OHU uMajy uHcWuwyyuje ige clupaHyu gosaase, ige umajy apsu gogup ca He-
MAYKOM U HUMA HUfe gO3B0/bEHO 3AKOHOM ga Upu4djy eHijiecku je3uk... Ja du-
wam ga au Bu iogopullie eHinlecku je3uk. OH Kaxxe: ja ioBOpuM aiu He CMeM
ga IoBoOpuUM eHIIecKU je3uk. Pekox asiu 080 je uHCWuUyyuja u KaHyeaapuja 3a
CcWUpaHye Koju cy gowiu Ko 3Ha 0gakJsie, Kako U 3amulsbalie. OHU camo cJie-
HCY pameHuma... Beauku je apodnem witio kag sam wpeda Hew o, Hemaile
upesoguoua. Pykama, Hoiama... buso je culllyayuja Kaga HeKko Kaxce mMoxce,
pasiosapahemo Ha eHINleckom. Y HekuM Kiby4HUM cullyauyujama je duio — He!”
(M, 34, Hemayka)

HeanoBO/bHO 3HatbE je3nKa CcykaBa MOryRHOCTI 3@ MHTEPAKTUBHO MO3MLN-
OHMpPatbe M YCNoCTaB/batbe CBAKOAHEBHE KOMYHMKALMje ca JoMANNM CTAHOBHK-
LUTBOM, LUTO 3HAYajHO yTh4Ye 1 Ha ocehaj ycaMm/beHOCTM Y HOBOj cpeanHn. JeHa
NCNUTaHMLA HAaBOAM NpUMep CTyaeHaTa n3 Cpduje Koju cy ce y AyCTpuju ApyXnam
YrIAaBHOM Ca JbYAMMa M3 CBOjNX JIOKA/IHUX CpeanHa. To je 3Ha4ajHO YCnopuo Hi-
XOBO 0BJ131aBarbe HEMAYKMM je3MKOM, LUTO je CTBOPW/IO A04aTHE N3BOpe CTpeca
(Smith & Khawaja, 2011) n omeno npouec agantaumje 1 MoryfHOCT n3rpagrbe
NMOBE3aHOCTN Ca CPeAMHOM CTYAMNPatba.

.[1pBO U OCHOBHO je ga ce Hay4u je3uk. /la ce pallocu/ba HaWUX /eygu. Ja cam
bexcana og Hawux Jseygu Kao haso og kpclia gok HUcam dpoiosopusaad jesuxk
Kako wpeba, jep cam 3Hana, o fje Hewlio wito cam Upumeiuusa u o je to
MeHu {oiydHo 3a cBakoi clllygeHiia, a o je Waj clupax 0g u3/adcka u3 30He
Komeopa ... Tebu je o HOBA cpeguHda, HOBO gpyuwliBo, CBe je HOBO, HOB CU-
clueM U OHO WO Ce gecu je ga ce HeMUHOBHO cluBope We KaukKe, aau o HUCY
KJuke todynapHociu Heio cy o Kauke HayuoHaaHocu.” (K, 33, AycTpuja)

YyecHuK pokyc rpyrne nopekaom 13 CypnHama jecte CTUNEHANCTA Nporpa-
Ma CeeTy Cpduju. CmaTpa fa 33 S0Jby MHTErpaLmjy Ha CTyAMjaMa MeanLMHE, Koje
noxafa Ha CpNCKOM je3nKy, MOpa 3Ha4YajHO 43 NodO/blLA 3HAE CPICKOT je3nka.
Pasnor Huje Tonnko npaherse HacTaBe, KOAMKO notTpeda [a MMa MHOTO XNBJ/bY U
CNOXEHW]Y MHTEPAKLMNjY Ca AOMARMM CTAHOBHMLLTBOM, 1 TOKOM peA0BHEe Npakce Ha
cTyanjama. [looaTHM MOTKB je 1 noTpeda Aa WwTo dosbe pa3yMe cBoje apyrose Cpde.
YnpaBo TakBa NO3MLMOHNPAHOCT AONPMHOCK A3 KPO3 MOKYLLAj Pa3yMeBatba CEMaH-
TUYKOT 3HaYeHba CPICKOT je31nKa cTekHe SoJsbe MHTEPKYATYPasIHE KOMMeTeHLuMje
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N noBeXe Ca KYJITYPOM M CTAHOBHULLTBOM 3eM/be CTYAMPatba, WTO Y Haslla3Mma
NCTpaxMBarbMMa Harnawasajy n KeHeaun n ®@ypaonr (Kennedy & Furlong, 2014).

,Y4UO cam Ha ocHosy Kysillype u 3ailio masno 6o/be pazymem cpicKu Heio paHu-
Je... Y cplckom je3uKy je goclua capkasma u Weuwko mu je o ga pasymem. Tako
ga OHU Hekaga Kaxcy A, asau Wo Moxga 3alpaso 3Hadyu b. Tako ga cam mMopao
U Xcesieo o ga cxsalum, Ua cam UoKywdo ga pasymMem U HUusum U3 depcluek-
uuse Cpba. M o mu je Wwaxkohe omoiyhusio ga paziosapam He camo ca Cpbuma
ca Kojuma ugem Ha ¢axyniuei, seh u ca Cpbuma Ha yauuu” (M, 26, Cpduja)

3AKJbYYAK

Cse &pojHuja nonynaunja mehyHapoaHMX CTyAeHaTa y npouecy rnodanm-
3auuje akagemMckor odpasoBarba nopes MoryRHOCTK fa Kpo3 0Opa3oBHMN CUCTEM
YHanpeam CBOj XyMaHM KanuTas 1 KoMMeTeHUnje nMa Npuanky 1 Aa Kpos UHTep-
KYATYpPasHy KOMYHUKALW]Y Y TPAHCHALWMOHATHUM APYLUITBEHNUM NMOJbMMA Pa3Metby-
je naeje, odorahyje counjanHm KanuTan, Kao 1 Aa n3rpafyje ogHoce NOBE3aHOCTH
Ca ApPYrMMm KynTypama.

Pe3ynTaTn 0BOr NCTPaXKMBatba KPO3 KBAJIMTATUBHY aHa/ M3y NpuMMepa me-
AyHapoaHux cTyaeHaTa, OMo Aa ce paam o ctyaeHTnuma ns Cpduje Koju cy nmanm
NCKYCTBO CTYAMPaHba Y MHOCTPAHCTBY, MW CTPAHNM CTYAEHTMMA KOju CTYAMPajY
y Cpdujn, Takohe notephyjy oBe TBpAEe. MefyTrM, pe3ynTaTh NCTPaXMBaHba
ynyhyjy 1 Ha 3Ha4ajHe 1M3a30Be Ca KOjMMa Ce Cyo4aBajy CTPaHU CTYAEeHTU Y NMpo-
Lecy MHTEepPKYATYpasiHe afanTalnje 1 coumo-KyaTypHOT NOBe3MBatba, HAPOUNTO
YKOJIMKO CTyAMPajy Y 3eM/baMa BaH €HI/1IECKOr FOBOPHON MOAPYYja, NN HUXOBM
CTYAN]CKM MPOrPaMM HUCY HA EHITIECKOM je3UKY.

Y TOM CMUCAY, HAPaTNBM HALLMX MCMMTaHMKA MNOKa3yjy Aa je NHTePKYNTypas-
HO NpunarofhaBarse 1 NoBe3MBaHbe KOHTMHYMPAH NMPOLEeC YC0B/bEH Pa3/IMYNTIM
dbakTopuma, o4 MHAMBUAYASHMX (coumo-aeMmorpadcke KapakTepPUCTNKE, OYeKun-
Batba M1 BeLUTVHE KOMYHKMKaLMje, YyKIby4yjyhi 1 jesnyke KomneTeHumje, coumjan-
HU pecypcn 1 Ap.), NPeKo yaore nopoauue, anvm n ay>KnuHe dopaska y 3eMsbM ae-
CTUHaUMje, NPeTXOAHNX MUTPALIMOHMX N aKaJeMCKMX MCKyCTaBa, MoryhHocTK 3a
OCTBAPWBAaHbE KOHTAKATa Ca JIOKA/THMM CTAaHOBHULLTBOM M Apyro (Hasnain & Hajek,
2022). Y TOM cMUCAY, Pa3IMKOBaNa Ce U CNOCOOHOCT UCMUTUBAHNX CTYAEHaTa A3
OoCTBape noAjeaHak HMBO CoLMjasIHE M KYNTYpHE MOBE33aHOCTM Ca HOBUM OKPYXe-
HbeM, LITO Ce MOKJI1ana ca Hana3nma APYrmx UCTpaxmBarsa (Hasnain & Hajek, 2022;
Tran & Pham, 2015; Kayi-Aydar, 2014; Gu, Schweisfurth & Day, 2009).

Takofe, Hafla3n OBOT MCTPaXKMBakba YKa3yjy la MOCTOj1 3HaYajHa mefy3asu-
CHOCT je3nYKnX KoMneTeHUMja N AeHTMUTEeTa NOjeanHLa, OAHOCHO, MO3KMLUMja Koje
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Yy TOM CMUCJTY OHU NMPUNNCYjY cedn 1 APYrMMa y MHTEPrNepCoOHaIHMM OAHOCKMMA U
npouecy afantaunje 1 BuULLeAMMEH3NOHATHOT MOBE31BaHha Ca CPeMHOM CTyan-
pamba (Shi, 2023; Lenddk-Kabdk et al., 2020; Anderson, 2009). Ha npumep, Hekun
O[L HALLMX MCMNTAHMKA CY Ce MO3MLMOHMPANM Ha nepndepnjn ApywiTea gomahu-
Ha, U Ha Taj Ha4mMH cTBapanu ocehaj HemoBe3aHoOCTK ca KyATypoM gomMahnHa. OBo
Ce HAapO4YMTO OAHOCK Ha CTpaHe cTyaeHTe y Cpdujun, 1 cpncke CTyAeHTe Koju He
CTYAMPAjy Ha €HINECKOM je3uKy. Y NCTO BpeMe TakBO CaMOMO3ULMOHNPakbe OHe-
Moryfnio je HMXOBO NPOAKTMBHO [1e/10Batbe Y MPeroBaparby O PeLMnpoOYHUM
NHTEPKYITYPASTHUM NHTEPAKLMjaMa, LUITO Cy MOKAa3an 1 pe3ynTat Apyrnx mc-
Tpaxnearba Mefly meflyHapoaHnm ctygeHTma (Tran & Pham, 2015; Berry, 2005).

Pe3ynTatv ncTpaxmnearba ynyhyjy n Ha 3aksbydak fa je omoryhaBare nHTep-
Ky/TypaJsiHe KOMYHMKALNje Y 3eMJbU CTyAMpatba BeomMa dUTHO 3a mefyHapoHe
CTYAEHTE, 1 33 HNX0B NPOLIEC y4erba, aaanTalyje 1 NoBe3aHoCTX ca HOBOM Cpeau-
Hom (Tran & Pham, 2015). Y TOM KOHTEKCTY, HallX Hanasn ynyhyjy 1 Ha npenopyke
APYryx NCTPaXKMBaHba KOja Har/1allaeajy Aa je A0CTYNHOCT NoApLLIKE M MOBOJbHMX
YC/I0Ba 33 OCTBApPMBatbe KOHTAKaTa M MOBE3aHOCTM YHYTap OKpyXersa mefyHa-
POAHMX CTYAeHaTa 3Ha4ajHO NoBe3aHa ca U3rnearma 3a nosntmeHe npomeHe (Gu,
Schweisfurth & Day, 2009), kao n ga do/be pasymeBarbe yTMLaja MmeflyHapoaHe
akagemMcke MOOMAHOCTI Ha CTYAEHTE, HAPOUYNTO YKOJIMKO CTYANPAjY Ha je3MKY Kojn
HWCY 3HaNM Npe emurpaunje, Tpeda aa dyae Kiby4yHo 3a yHanpehere noanTmnka
aKagemcke MHTepHaunoHannsaumje (Gargano, 2008).
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SOCIO-CULTURAL CONNECTEDNESS:
EXPERIENCES OF FOREIGN STUDENTS IN SERBIA
AND SERBIAN STUDENTS ABROAD

This paper aims to contribute to understanding the challenges and opportunities
of socio-cultural connectedness with the environments of origin and destination
through the experience of international students, that is, Serbian students who
have studied abroad and international students who study in Serbia. This paper’s
qualitative analysis relies on broader empirical research results. The results show
that the respondents were faced with numerous challenges and attained different
levels of socio-cultural connectedness in the process of intercultural adaptation in
a transnational context, depending on their positioning in the new environment.
The respondents who developed positive strategies regarding their positioning
relative to other people in the discourse have demonstrated a greater determina-
tion to learn about other cultures while also considering the possibility of staying
in the destination country when asked about their future. Some respondents have
developed only partial socio-cultural connectedness with the new environment
and/or limited competences for accepting multicultural connectedness and,
from their perspective, a different way of life. Insufficient knowledge of the local
language has significantly limited their opportunities for interactive positioning,
stressing the need for social support in the process.

Keywords: international students, socio-cultural connectedness, host country’s
language, Serbia

INTRODUCTION

For the past several decades, international migration and mobility in Europe
have witnessed a markedly increased number of migrants and diversity in their
typology. This is mainly due to global educational processes and the ever-diverse
population of international students. However, research analyses have shown
thatinternational student mobility flows are becoming increasingly disparate and
centralised and that the role of institutions, that is, so-called migration industry,
further exacerbates that disparity within the complex power dynamics of the pro-
cess of globalisation of education (Shields, 2013).
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On the other hand, international students’ agency (Mpenojesnh-Aecnuh,
2009), commonly defined as “the agentic power of youths to make choices and
take actions in forming and pursuing their educational aspirations” (DeJaeghere,
McCleari, & Josi¢, 2016:2) within educational discourse, should not be overlooked
either. In this context, international students should be seen as a cultural asset
with the potential to act as a link between the complex population of interna-
tional and domestic students, as well as a link between the societies of origin and
destination (Baxter, 2019; Urban & Palmer, 2014). However, Lehto and associates
(Lehto, Cai, Fu, & Chen, 2014) deduce that it is precisely between these two pri-
mary groups — domestic and foreign students — responsible for building where
the relationship of disconnectedness is forged, owing to linguistic and cultural
barriers, parallel social lives, and the relationship based on a low-risk approach to
accepting diversity. Gargano (2008) notes that existing research is mainly focused
on how global flows affect student mobility trends and only seldomly considers
the complex transnational movements and processes, their effect on students and
the way they navigate their time and studies abroad (Gargano, 2008). This is es-
pecially true for students who are enrolled in non-English-taught study programs.

The aim of the paper is to contribute to a better understanding of the chal-
lenges and opportunities brought on by socio-cultural connectedness with the
environments of origin and destination through the experiences of two groups
of international students: Serbian students who have studied abroad and foreign
students studying in Serbia.

CONCEPTUAL FRAMEWORK

In this paper, the concept of connectedness is understood as per the defini-
tion offered by Tran and Gomes (Tran & Gomes, 2017), who have shown that cul-
tural (dis)connectedness plays an essential role in shaping and building identities,
as well as international students’ academic performance and aspirations during
the time spent living and studying abroad (Tran & Gomes, 2017). In the introduc-
tion of their study on the identity and connectedness of international students,
the authors (Tran & Gomes, 2017:7) define connectedness as a relational concept
referring to both physical and virtual relationships international students hold with
people, places, communities, and organisations. The research stresses that stu-
dents’ international connectedness is closely related to the sense of belonging to
both the host and home countries. According to Tran and Gomes (Tran & Gomes,
2017:7), socio-cultural disconnectedness, both within and outside the academic
context (Dang & Tran, 2017), is an equally important category; in other words, the
partial or complete lack of sense of belonging to a community or value, whether
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in host or home country (Tran & Gomes, 2017). In this regard, the language of the
host country plays a vital role (Kennedy & Furlong, 2014).

Through their analysis of the experiences of international students in Aus-
tralia and how they develop and establish connectedness during their studies
abroad, Hasnain and Hajek (Hasnain & Hajek, 2022) stress the multi-faceted na-
ture of connectedness, including social aspects, with emphasis on their network
of contacts in the host country; cultural aspects, or the way international students
develop their sense of belonging to cultural and social values; political and me-
dia landscape of the host country; spatial aspect, or the way they experience the
environment in which they live and study; and trans-local aspect, consisting of
networks and contacts allowing students to maintain the relationship between
the home and host country (Hasnain & Hajek, 2022: 33).

International students’ experiences of should be analysed from the perspec-
tive of transnationalism, that is, translocality and transnational social fields, which,
according to Gargano (2009), focus on individuals as members of networks and
communities involved in intercultural exchange, in spaces (fields) intended for ex-
change, organisation, and transformation of ideas and practices (Gargano, 2009).
Translocality is also described as belonging to different locations simultaneously
(Hasnain & Hajek, 2022) and the ways in which the origin and host communities
expand through spatial mobility and interactions between the contexts of origin
and destination (Conradson & McKay, 2007). Also, various papers show that be-
ing transnationally established in multiple cultures allows young talents, people
with higher education, and experts to better understand the differences between
the societies of origin and destination and develop innovative approaches to ap-
plying improved communication and/or transfer knowledge and skills between
two environments (Predojevi¢-Despi¢, 2022; Erkmen, 2018). Furthermore, such
an approach may reveal the limitations and power relations in a broader context
and contribute to a better understanding of how social, cultural, and academic
networks of support on transnational and transcultural levels contribute to stu-
dents’ experience-building and self-presentation (Gargano, 2009).

In considering sociocultural connectedness, the assumptions of position-
ing theory are also relevant, as they examine how individuals perceive and de-
scribe themselves (reflexively) and others with regard to rights and responsibil-
ities emerging from and through interaction (Harré et al., 2009; Davies & Harré,
1990). At the same time, the framework of positioning theory makes room for the
interpretation of fluid, dynamic, and contextually dependent development over
a certain period, which may lead to repositioning (Kayi-Aydar, 2014). Introducing
the positioning theory into an examination of intercultural (dis)connectedness of
diverse groups of international students, as is the case with this paper, is essential
because it may reveal how our target groups position themselves over time and
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in the context of the country of origin, country of destination, and the so-called
“space of possibles” (Marginson, 2014; Dang & Tran, 2017). The results interpret-
ed here are part of a broader research involving international students. The basis
of the research is a thematic analysis of data collected from three focus groups
and 19 semi-structured in-depth interviews.’

SOCIO-CULTURAL CONNECTEDNESS OF INTERNATIONAL
STUDENTS - RESULTS ANALYSIS AND DISCUSSION

Cultural (dis)connectedness

In their statements, the respondents considered their connectedness with
cultures of origin and destination, and the relationship towards the language of
the host environment, positioning themselves reflexively with regard to their
current identities.

A participant in a focus group described her one-year specialist training
abroad as a great success that profoundly influenced her identity and positioning
even after she returned to Serbia, her home country.

“I had a chance not only to spend time in that University, to study with those
people, spend time in a different manner than here, and | had a chance to travel
around that country, to meet the culture of many people... It was certainly a
fenomenal success for me and an experience that shaped me and brought me
much more confidence” (F, 37, USA)

A medical training student from Syria spent a year in Serbia. She says she is
proud to have joined the Serbian government’s “World in Serbia” scholarship pro-
gram. According to her, Syria sends only its best students to Serbia. She describes
Serbia as culturally close to Syria, noting that even before her visit, she felt a great
sense of belonging. The main reason for this was her being familiar with Serbia
and Yugoslavia since primary school when she learned about the Non-Alligned
Movement and the relations among developing countries.

“I have like | know like a new style of life that I just know for years and go with
them. I loved to listen about Serbia. It’s like, | think it’s the center of the world
packing in coming back in time when it was like Yugoslavia, | was interested in
Yugoslav culture and history. | learned a lot of about Tito, on the culture of Non-
Aligned Movement. It was in base grade. Yeah. It was like the leaders from the

" Detailed methodological explanations and respondents’ socio-demographic characteristics
can be found in Chapter 1 of this publication.
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Arab world, from many developing countries that they were together. Yeah...
So, it was like something in the center of the world. It is the same tradition. So,
I am here, you know, in person.” (F, 23, Serbia)

However, a respondent who spent a year in Hungary and had little touch
with the host culture felt largely isolated from the new cultural environment. In
adjusting to the new environment, she relied largely on a good friend from her
home country, who was also her classmate and roommate, the fact that made
her feel less lonely, as previously noted in a study by Sawir and associates (Sawir,
Marginson, Deumert, Nyland & Ramia, 2008). From the perspective of her current
identity and the future she imagines for herself, she doesn’'t see herself as part
of the culture of her host country.

“The only thing | miss is the warmth... Individualist culture, every man for him-
self, that’s how [ see it. Friends are not too eager to help you, they don’t so-
cialise here as much as we do... We are used to sitting for a coffee for two or
three hours. Here it’s not like that. | live with my best friend, so we still do it,
but not with Hungarians. This stuff may not seem that important at first, but
it certainly may be a decisive factor for everyday life. You'd simply be happier
somewhere else other than here specifically” (F, 23, Hungary)

Conversely, a respondent from Argentina, who is in her third year of doctor-
al studies, has developed mechanisms for navigating the new environment that
would lead her to positive adaptation (Hasnain & Hajek, 2022; Zhou, Jindal-Snape,
Topping, & Todman, 2008). She sees connecting with a new environment as a
process. She believes in gradually introducing the elements and values of a new
culture and getting used to ever-weaker connectedness with elements of the
culture of origin. Whenever she goes through a rough period due to missing her
old lifestyle, family, and friends in her home country, she tries to deal with them
as transient crises; otherwise, she would have had a very hard time connecting
with the new environment, especially during the initial phase of her stay in Ser-
bia. She believes that positive strategies of adaptation and connection are cru-
cial, especially during the initial phases of one's stay in the destination country.
However, the research into these aspects of international student migrations is
scarce (Smith & Khawaja, 2011)

“...I think for migrating you have to focus more on the things that you will dis-
cover in your country and not the things that you leave behind because if not,
it’s terrible. So maybe instead of thinking of the food that you miss, like think-
ing, okay, | will discover here that | have a new favorite food that | didn’t try
yet and that type of things... and maybe that you have friends that you didn’t
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meet yet ... because if you really start thinking about all the things back home
you get depressed and it’s terrible” (F, 30, Serbia)

One may, however, develop connectedness with the destination culture in
some segments while remaining disconnected from it in others, resulting in the
sense of not belonging to the host country (Dang & Tran, 2017), both in terms
of reflexive and interactive positioning. A doctoral student from Pakistan thinks
of herself as highly successful. She has high educational expectations and wishes
to position herself as a young researcher with a developed academic portfolio as
soon as possible. In this regard, she wishes she could make more and faster pro-
gress. However, despite expressing the need to improve her competences to her
mentors, she is left with a frustrated ambition. Therefore, she sees her future in
a more economically developed country. Her example proves that unmet educa-
tional expectations add to the stress of adjusting to a new environment (Smith &
Khawaja, 2011). However, not meeting her needs has led the respondent to devel-
op a partial socio-cultural connectedness by accepting the insufficient academic
stimulus as an immediate inevitability and recognising that it’s important to slow
down and do self-care instead of burying herself in work and focusing solely on
a career. This shows that the process of building connectedness and retaining
the sense of not belonging may coexist and develop simultaneously, in line with
the findings by Dang and Tran (Dang & Tran, 2017). Phinney's research (Phinney,
1990) into the bi-dimensional concept of cultural identity, which allows individu-
als to identify with both their original and destination countries independently,
also contributes to explaining this aspect of socio-cultural (dis)connectedness.

“It changed my way of thinking towards people after coming here. That you
have to be peaceful. | mean, you cannot force things on them. They will do the
things on their own whenever they feel like doing it. So, | cannot force them.
... No matter how much pressure you give them on them, like, | have these
deadlines, they will do their things when they have their perfect mood or
whatever, and they want. What I learned from here is self-care. The priorities
for yourself (...) You can see, people good lifestyle | have observed here which
has impacted me.” (F, 29, Serbia)

Social (dis)connectedness

Relationship-building among international students, as well as between for-
eign and domestic students, and between foreign students and other categories of
domestic population, contribute to social connectedness in the destination coun-
try (Hasnain & Hajek, 2022; Tran & Gomes, 2017; Sawir et al., 2008). However, the
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results of multiple research papers (Tran & Gomes, 2017; Lehto et al.,, 2014; Smith
& Khawaja, 2011; Zhou et al., 2008; Sawir et al., 2008) show that international stu-
dents face various challenges and barriers when making friends and acquaintances,
especially with the local population. One reason for this is the differences between
individualist and collectivist cultures (Lehto et al., 2014; Smith & Khawaja, 2011;
Zhou et al,, 2008), the western and eastern hemispheres, that is, the global north
and south. Given that collectivist cultures boast strong relationships with family
members and friends, their absence in the country of origin may present itself as
a burden or a barrier to the process of adaptation to individualist cultures of the
global north, where they usually emigrate for studies (Smith & Khawaja, 2011).

A focus group participant, who returned to Serbia following a three-year
master’'s degree study program in England, describes the impact that the shiftin
communication and his relationship with friends and family in his home country
had on his decision to return and his positioning in building (dic)connectedness
with the host country. The findings of research into highly educated returnees to
Serbia (Predojevi¢-Despi¢, 2022) are similar, showing that, in their strategies of
social positioning, the respondents defined the extent to which some elements
of host countries’ cultures have impacted their decision to return to their home
countries.

“In northern Montenegro, we are pretty close to our families, | have a wider
circle of friends and while you are away you intensively maintain those connec-
tions and often wish you could come here (...) There (in London, A/N) you feel
like a stranger, as much as it’s international, you still feel like a stranger. Not
a single English friend, they're cold. Especially regarding career advancement,
there are limits” (M, 37, England)

A student who spent ten years in Graz, Austria, where she completed her
master's degree studies, failed to develop a sense of belonging to the destina-
tion country despite having built a strong connection with the environment and
the city. She chose Graz because she liked the city, and over time, she managed
to feel safe, a feeling that should serve as a critical factor in developing a sense
of belonging to the destination country (Hasnain & Hajek, 2022). Also, she want-
ed to experience living and studying abroad. She said she was ready to renounce
her citizenship during the application process. However, it wasn't until she spent
some time abroad before she realised she wasn't ready to take that step.

“I've always been open, like | was interested in different things, but only after
going abroad did | realise how closed off | was for certain things (...) When you
start to receive or identify yourself with another culture, that’s when you start
noticing whether and how fast you can become estranged (...) what you really
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had at home (...) what’s important to you. And then, at a lightning speed, pri-
orities start to sort out.” (F, 33, Austria)

These two examples show that during the process of academicinternation-
alisation, international students are not always ready to accept multiculturalism,
that is, to transform their attachment to the cultural values of their home country.
This is corroborated by a finding that many international students tend to accept
what they perceive as similar to their previous lifestyle (Beech, 2019).

Still, a doctoral student from Argentina believes certain similarities between
the cultures of her home and host countries, such as being open and cordial, out-
weigh considerable differences between those cultures. Apart from time, building
connectedness with the local population and Serbian socio-cultural values required
a positive attitude in the process of interactive positioning in and through the dis-
course. It was only after her interactions with colleagues from different Europe-
an countries that she realised she was better equipped to develop interpersonal
relationships in the Balkans and Serbia than in Western Europe, that is, how close
she was to the host country’s culture. Being determined in her endeavour was of
great help, which according to Hasnain and Hajek, is an important prerequisite
to getting to know a new culture better (Yang, Zhang & Sheldon, 2018; Hasnain
& Hajek, 2022). Consequently, or rather causally, in imagining the future, she can
see herself staying in Serbia upon completing her studies.

“We also like to talk randomly with people. You are there in the bus station and
people are talking to you literally out of the blue. That happens also a lot, like
both in Argentina and here (in Serbia, A/N), but are very sociable in that sense,
which for example | didn’t find in western Europe... They don’t talk among each
other unless it’s strictly necessary, which was a shock, | really felt it personally
and | was offended ... The only people that | made small talk it was either the
Latino migrants or the Balkan migrants, so they are the same.” (F, 30, Serbia)

Social support is essential for stimulating adaptation to a new environment.
Various research papers have shown that limiting socialisation to fellow nation-
alsis important for the adaptation process but not enough to prevent loneliness,
a feeling many international students get (Sawir et al., 2008). On the other hand,
introducing other international students into one’s network of acquaintances
and having support from the host environment is crucial (Smith & Khawaja, 2011;
Berry, 2005).

Before coming to Serbia for her master’s studies, a respondent from Capo
Verde completed her undergraduate studies in China. Although she had excellent
accommodation in a student dormitory in China, she had virtually no contact with
domestic students. She says she doesn’t mind far poorer student accommodation
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in Serbia. On the contrary, she is happy to live with domestic students in the same
dormitory and share the same space, challenges, and experiences. She shares
a room with a girl of a different faith and culture. At first, she says she had diffi-
culty adapting to the new circumstances, even though they were both fluent in
English. Over time, however, they established a close friendship, which served as
much-needed social support for both.

“I have a roommate from Iran. And imagine, I'm African and she’s from the
Middle East. So, we have so much culture differences. She’s Muslim, I'm Chris-
tian. And her routine is different from mine, but | never found someone that
fits with me so well” (F, 27, Serbia)

The example above shows how the respondent’s determination to accept
diversity — to share a room and experience everyday life with a girl of a different
religion and considerably different cultural habits — has improved her adaption
process and influenced a positive attitude towards the host environment. It's worth
mentioning that her determination was influenced by several factors, such as
trans-local connectedness of experience from her origin country and the coun-
tries where she previously studied (Hasnain & Hajek, 2022), as well as her decision
to pursue studying abroad again, a factor that Yang and associates’ research has
found to be of great importance for coping with culture shock among students
going through the process of adapting to a new environment (Yang et al., 2018).
Namely, she has become aware of the need for closer contact with students from
other cultures because she hadn’t had much opportunity for closer contact in her
previous experiences. Her decision to emigrate once again in pursuit of interna-
tional master’s degree, following her undergraduate studies in China and a brief
work experience upon returning to her home country, was according to her ad-
ditionally strongly motivated by far more favourable professional posititioning in
business circles of her home country.

The role of language of the host country in socio-cultural (dis)connectedness

The example of the student from Capo Verde shows that being fluent in
English is an important resource for smoother adaptation and establishing social
connectedness, especially with other international students. However, learning
the language of the host country offers far greater opportunities for adaptation
in both socio-cultural and educational sense (Smith & Khawaja, 2011).

The results of the research conducted by Poyrazli and Kavanaugh (Poyrazli
& Kavanaugh, 2006) show that lower levels of English proficiency are associat-
ed not only with poorer academic performance among foreign students in the
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US but also with the overall outcomes of socio-cultural integration. At the same
time, this is one of the main challenges for international students (Trice, 2003),
especially if they don’t know the language of the new environment very well or
if they never learned it before their studies abroad, as is the case with foreign
students of the World in Serbia program, who attend Serbian-taught classes. Fur-
thermore, Kayi-Aydar (Kayi-Aydar, 2014) shows that students’ positioning strat-
egies may either stimulate or make host language learning opportunities and
experiences more difficult.

However, there is little research into the challenges posed by international
academic mobility in non-English-speaking environments, studying in a language
thatisn’'t considered a world language, or interactive positioning and coping strat-
egies foreign students adopt when adapting to new environments.

The story of a doctoral student in Germany shows that reflexive position-
ing, that is, the decision to master the German language on his own even before
he emigrated, greatly facilitated his adaptation. It also allowed him to apply for
and join a scientific project that fit his ambitions and professional orientation.

“It was very helpful that | have for purely recreational reasons studied German
before. | studied it a lot. In 2015, | passed the C1 level exam at the Goethe In-
stitute without a particular need. | just wanted to learn that language. This was
very helpful because the Germans prefer to speak German. In the Netherlands
everybody speaks English. From a child who's 7 to a granny who's 85. Here is
a different story, people like to speak in their own language, and it was very
helpful that I learned it before, it helped with emigration.” (M, 30, Germany)

On the other hand, a student who had undergone undergraduate studies
and later earned a master’s degree in Germany didn't speak German upon arrival.
Therefore, numerous administrative procedures were an additional source of stress
and negatively impacted the student’s intercultural interaction. Being faced with
administrative and linguistic barriers, however, shows that social and academic
structures where foreign students’ intercultural relations occur may very well act
as obstacles to their active engagement and shape their intercultural relations
and connectedness (Tran & Pham, 2015).

“They have institutions where foreigners come, where they have a first en-
counter with Germany, and they are forbidden by law to speak English... | ask
do you speak English. He says: | do, but I'm not allowed to. | said but this is an
institution and an office for foreigners who came here from who knows where,
how do you imagine this. They shrug (...) It’s a big problem that when you
need something, there is no translator. Gestures, waving hands (...) There were
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situations when someone would say okay, let’s speak in English. In some crucial
situations the anwer was — no.” (M, 34, Germany)

Insufficient knowledge of the host country’s language limits the opportu-
nities for interactive positioning and engaging in everyday communication with
the local population, adding to the feeling of loneliness in the new environment.
Arespondent cited an example of Serbian students in Austria who hung out most-
ly among themselves. As a result, their mastering of the German language was
greatly hindered, creating additional sources of stress (Smith & Khawaja, 2011)
and interfering with the adaptation process and the possibility of connecting with
the host environment.

“First and foremost is to learn the language. To get rid of our people. | ran from
them like a bat out of hell until | started speaking properly, because | knew, it's
something I noticed and thought it was devastating for every student, the fear
of leaving your comfort zone (...) It’s a new environment for you, new society,
everything is new, a new system and what inevitably happens are cliques, but
those are not popularity cliques but nationality cliques.” (F, 33, Austria)

A focus group participant hailing from Suriname is a holder of the World in
Serbia scholarship program. He believes that in order to better integrate into his
Serbian-taught medical studies, he should considerably improve his knowledge
of the Serbian language. The reason for this has less to do with staying on top
of classes and more with the need to have more lively and complex interactions
with the domestic population and during regular practical sessions. An additional
motivation is the need to understand his fellow Serbian colleagues better. As high-
lighted by Kennedy and Furlong (Kennedy & Furlong, 2014), this is precisely the
positioning that contributes to acquiring better intercultural competences and
connecting with the culture and people in the host country — through an attempt
to understand the semantics of the Serbian language.

“I was able to learn from the culture and that is the reason why | can under-
stand Serbian a little bit better than before ... There’s a lot of sarcasm within
the Serbian language which is hard to understand. So sometimes they say A, but
might mean B. So | had to, | wanted to know why, and | wanted to really try to
live and understand from the perspective of a Serbian. And that also allowed
me to actually talk not only with Serbians from my faculty, also with Serbians
on the street” (M, 26, Serbia)
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CONCLUSION

Thanks to the globalisation of academic education, the ever-increasing pop-
ulation of international students has the opportunity not only to improve their
human capital and competences but also to exchange ideas, enrich their social
capital, and build connectedness with other cultures through cross-cultural com-
munication in transnational social fields.

This research confirms these claims through a qualitative analysis of the
experience of international students — whether Serbian students who have stud-
ied abroad or foreign students who are studying in Serbia. However, the results
also point to considerable challenges foreign students face in the process of in-
tercultural adaptation and socio-cultural connectedness, especially if they take
up studies in non-English speaking countries or if their study programs are not
taught in English.

In that sense, our respondents’ narratives show that intercultural adaptation
and connecting are continuous processes influenced by various factors, including
but not limited to individual factors (socio-demographic features, expectations
and communication skills, including linguistic competences, social resources, and
others), the role of family, the length of their stay in the host country, their pre-
vious migration and academic experiences, and opportunities for making contact
with the local population (Hasnain & Hajek, 2022). In this regard, the respondents’
ability to establish social and cultural connectedness with the new environment
also varied, as suggested by the findings of other research papers (Hasnain & Ha-
jek, 2022; Tran & Pham, 2015; Kayi-Aydar, 2014; Gu, Schweisfurth & Day, 2009).

Furthermore, the findings of this research suggest a considerable interde-
pendence between linguistic competences and individuals’ identities, that is, how
they position themselves and others in interpersonal relations and the process
of adaptation, as well as the multidimensional connecting with the host environ-
ment (Shi, 2023; Lendak-Kabdk et al., 2020; Anderson, 2009). For instance, some
of our respondents positioned themselves at the periphery of the host society,
leaving them feeling disconnected from the host culture. This is especially true
for foreign students in Serbia and Serbian students enrolled in non-English-taught
study programs. At the same time, their self-positioning has prevented them from
proactively engaging in reciprocal cross-cultural interactions, as shown by the re-
sults of other research papers dealing with international students (Tran & Pham,
2015; Berry, 2005).

The results of the research lead us to conclude that facilitating cross-cultural
communication in the host country is vital for international students and their learn-
ing process, their adaptation, and establishing connectedness with the new environ-
ment (Tran & Pham, 2015). In this regard, our findings point to recommendations
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from other research papers, which emphasise that the availability of social support
and favourable conditions for establishing contacts and connectedness among in-
ternational students are closely associated with the prospect of a positive change
(Gu, Schweisfurth & Day, 2009) and that the better understanding of the influence
international academic mobility has on students — especially if their study programs
are taught in languages they weren't familiar with before migration — should be
key to improving the academic internationalisation policy (Gargano, 2008).
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